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ABSTRACT 
This research project deals with bullying as a world-wide problem which has 
serious consequences for the victim and the bully. The perceptions of 
educators and learners on bullying in the secondary schools of Witbank, 
Mpumalanga Province, were investigated to determine the implications of 
bullying on school discipline and on the lives of both the victim and the bully. 
The aim of this research is to define bullying and to discuss the nature thereof 
and to determine whether secondary schools have an anti-bullying policy as 
part of their code of conduct. 
The literature study, focused on the nature, causes and consequences of 
bullying. A qualitative research method was followed to gain an in-depth 
understanding of educators' and learners' views on bullying and its effects on 
school discipline. Focus group interviews were conducted to collect data and 
all interviews were audio-taped and transcribed to verbatim and then grouped 
into categories. 
The findings revealed that bullying is in fact a process of wanting to take 
control over somebody who is physically weaker than the bully. It also 
emerged from the findings that family background, poor academic 
achievements and peer pressure are some of the contributing factors of why 
learners bully. Unattended classes and poorly presented lessons were also 
highlighted as being a problem. If the learners are alone or unattended, 
bullying might take place and if lessons are not well prepared for the full 
length of the period, some learners get a chance to practice bullying behaviour 
on others. It was further argued that bullying does have an impact on school 
discipline. Bullying behaviour undermines discipline and can create an unsafe 
environment for those who are bullied. 
Therefore, this research recommends that schools need to take decisive action 
against bullying. To this end, it is recommended that schools adopt and 
implement anti-bullying policies as well as other strategies to counter 
bullying. 
AB STRAK 
Hierdie navorsingsprojek handel oor afknouery as 'n wereldwye probleem wat ernstige 
gevolge vir sowel die slagoffer as die afknouer inhou. Die persepsies van onderwysers 
en leerders ten opsigte van afknouery_ in die sekondere skole in Witbank, Mpumalanga 
Provinsie, is ondersoek om die implikasies van afknouery vir skooldissipline en vir die 
lewens van die slagoffer en die alknouer te bepaal. 
Die doel van hierdie navorsing is om afknouery te definieer, om die aard daarvan te 
bespreek en om te bepaal of sekondere skole 'n anti-afknouerybeleid as deel van hulle 
gedragskode het. 
Die literatuurstudie het gefokus op die aard, oorsake en gevolge van\alknouery. 'n 
Kwalitatiewe navorsingsmetode is gevoig om 'n diepte begrip van onderwysers en 
leerders se siening van afknouery en die gevolge daarvan vir die skooldissipline te 
verkry. Fokusgroeponderhoude is gevoer om data in te samel, en alle onderhoude is op 
oudioband opgeneem en woordeliks getranskribeer en verder in kategoried gegroepeer. 
Die bevindinge het aan die lig gebring dat afknouery eintlik 'n proses is waarmee 
beheer geneem word van iemand wat fisies swakker as die afknouer is. Dit het ook uit 
die bevindinge na yore gekom dat gesinsagtergrond, swak akademiese prestasie en 
groepsdruk van die faktore is wat daartoe bydra dat leerders ander afknou. Klasse wat 
nie bygewoon word nie en lesse wat swak aangebied word, is ook as probleme 
uitgewys. As leerders alleen of sonder toesig is, kan afknouery plaasvind, en as lesse 
nie goed voorbereid is vir die voile duur van die periode nie, gee dit vir sommige 
leerders die geleentheid om afknougedrag op ander toe te pas. Daar is verder 
geredeneer dat afknouery `ii uitwerking op skooldissipline het. Afknougedrag 
ondermyn dissipline en kan 'n onveilige omgewing vir diegene wat afgeknou word 
skep. 
Hierdie navorsing beveel gevolglik aan dat skole duidelike optrede teen afknouery 
neem. Met die oog hierop word voorgestel dat skole 'n anti-afknouerybeleid aanvaar en 
implementeer, tesame met ander strategies om afknouery teen te werk. 
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CHAPTER ONE 
INTRODUCTION, BACKGROUND TO THE PROBLEM, 
AIMS OF THE STUDY AND RESEARCH METHODOLOGY 
1.1 INTRODUCTION 
Thabo is a 15 year old boy doing Grade nine. He joined the school a year 
ago. Since then he has been experiencing bullying. Big boys are teasing him, 
demanding his lunch box and even threatening to beat him if he refuses to 
give them his lunch box. He is terrified of going to school but is too scared to 
tell anyone. This is just one of many stories of bullying in schools. 
Bullying in schools has long been a matter of concern because of the severe 
consequences it has for victims, the bully and bystanders (Sharp & Smith 
1994:1). Bullying is harmful behaviour that can result in children being 
physically and psychologically harmed, the consequences of which can last 
long into adulthood. According to Squelch (1998:4), bullying is one of the 
underestimated problems in schools today as it is often ignored and simply 
passed off as nasty children picking on others. 
However, inspite of the seriousness of bullying, many schools ignore such 
mischief and do not view bullying as a serious problem. They show less 
interest in solving bullying behaviour problems which learners report. Some 
children are even told that that is how children grow, ignoring the effects this 
bullying may have on the lives of both the bully and the victim. Bullying, 
however, is serious and prevalent in many schools that needs to be addressed 
(Squelch, 1998:4). According to Smith and Sharp (1994:1), schools can do a 
great deal to stop bullying and bring new hope to children who have 
experienced bullying. To this end, bullying and discipline cannot be 
separated. 
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If bullying is not given attention, school discipline becomes a problem, and if 
discipline is less ofa concern in a school, bullies make use of that advantage 
by bullying other learners. Schools can create an environment, which does 
not tolerate bullying by considering bullying as one of their priorities in their 
discipline. Because bullying is often ignored and not taken seriously, this 
research can make a contribution to help educators and learners understand 
bullying, how it affects school discipline, and the necessity of an anti-bullying 
policy. Therefore, the purpose of this research is to investigate and 
understand the perceptions of educators and learners on bullying and the 
implications that bullying has for school discipline in secondary schools. 
In this chapter the background to the research problem is briefly explained, 
and the aims, research methodology, demarcation of study, clarification of 
concepts and division of chapters are described. 
1.2 BACKGROUND 
Bullying in schools is a world-wide problem that can have negative effects on 
the general school climate and on the right of learners to learn in a safe 
environment without fear (Banks, 1997:1). Bullying has serious consequences 
for learners and while research on bullying conducted in the United Kingdom 
indicates that each year between 10 and 12 children commit suicide because 
they are being bullied at school (Field, 1999:1). Similar research conducted in 
Norway and Sweden indicates that boys between the ages of 13 and 15 years 
who were identified as bullies at school have been found, at approximately the 
age of 24 years, to be more likely to be involved in criminal and anti-social 
activities (Besag, 1994:7). This reflects the seriousness of bullying behaviour. 
Some are simply insensitive to bullying and pay no attention and also think 
that bullying only affects the victims (Besag, 1994: 5). The reality about 
bullying is that it affects everyone involved, including learners who witness it. 
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A problem about bullying is that some learners who are being bullied do not 
speak out due to the fact that they are afraid that they will worsen the 
situation, and the few brave learners who do report bullying are sometimes 
ignored or further intimidated. 
Although statistics of this kind are scant in South Africa, it is argued that 
bullying is also widespread in South African schools and demands attention 
(Squelch, 1998:4), hence the need for research in this topic especially in 
Witbank District, Mpumalanga Province. Research like this may help schools 
to see how school discipline can be affected by bullying behaviour and assist 
them with support strategies on how to deal with bullying in their schools. 
1.3 STATEMENT OF THE RESEARCH PROBLEM 
In this study it is argued that bullying is a problem that needs to be 
investigated in order to be able to reduce bullying in schools and reduce the 
negative impact on school discipline. Against this background this research 
will focus on the following questions: 
What are the perceptions of educators and learners on bullying in 
secondary schools in the Witbank District, Mpumalanga Province? 
What are the implications of bullying for school discipline? 
1.4 AIMS OF THE RESEARCH 
The aims of this research are to: 
define bullying and discuss the nature of bullying; 
investigate the perceptions of educators and learners on bullying in 
secondary schools in Witbank District; 
determine if secondary schools have an anti-bullying policy as part of their 
code of conduct; 
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discuss the implications of bullying for school discipline; and 
suggest support strategies for reducing bullying. 
1.5 RESEARCH STRATEGY AND METHODS 
This section briefly explains the research strategy and methods followed to 
conduct this research. The research strategy is fully discussed in chapter 
three. 
1.5.1 Research approach 
In this study a descriptive qualitative approach to research is used in order to 
gain an in-depth understanding of how educators and learners perceive 
bullying and how bullying affects discipline in schools. Qualitative research 
is defined as a multi-perspective approach (utilizing different qualitative 
techniques and data collection methods) to social interaction, aimed at 
describing, making sense of, interpreting or reconstructing this interaction in 
terms of meanings that the subjects attach to it (De Vos, 1998:15). This 
approach was selected because it does not aim to explain human behaviour in 
terms of universally valid laws or generalization, but rather to understand and 
interpret the meanings and intentions that underlie everyday human action 
(De Vos, 1998:240). In the case of this research, the aim is to understand 
educators' and learners' perceptions on bullying and how it affects school 
discipline. 
1.5.2  Literature study 
A literature study was done of primary and secondary sources which forms the 
theoretical background to the study. The literature study was conducted to 
clarify the research problem and to gain an overview of the existing research. 
4 
Furthermore, it helped to gain more understanding of the research 
phenomenon. The literature study is not only important for the clear 
information of the problem, but also for executing the planning and actual 
implementation of the investigation (De Vos, 1998:180). Therefore, the 
literature study provided the basis for the development of the research design 
and the formulation of the interview schedule. 
1.5.3 Data collection 
Data was collected by means of interviews. Focus group interviews were 
,conducted to understand the perceptions and experiences of educators and 
learners on bullying. This was done to obtain data that explains bullying and 
the implications bullying has for school discipline through the perceptions of 
educators and learners on bullying and to suggest strategies for dealing with 
bullying in schools (Rubin & Rubin, 1995:56). 
1.5.4 Sample 
Purposive sampling was used to select the participants. To obtain comparable 
data (Louw & Edwards, 1993:38) focus group interviews were conducted. 
Focus group interviews are a form of evaluation in which groups of people are 
assembled to discuss potential changes or shared impressions (Rubin & 
Rubin, 1995:27). Focus group interviews were conducted with learners to 
allow them to exchange ideas and share experiences on bullying and its 
implications for school discipline. Individual interviews were conducted with 
educators to avoid influences from other colleagues and to get the genuine 
feeling and experience of educators about bullying. 
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The focus group interview is a purposive discussion of a specific topic or 
related topic, which takes place between eight and ten individuals with a 
similar background and common interests. It is conducted as an open 
conversation on a specific topic in which each participant may make 
comments, ask questions or respond to comments by other participants, 
including the moderator (Armstrong & Kotler, 2 000:122; de Vos, 1998:314). 
1.5.5 Data analysis 
All interviews were audio taped and transcribed. Data was analysed by means 
of the constant comparative method. According to Maykut and Morehouse 
(1994:134-135), the constant comparative method of analysing qualitative 
data combines inductive category coding with a simultaneous comparison of 
all units of meaning obtained across categories. Units are compared and 
grouped according to their similarities. In the constant comparative method, 
integration of data yielding an understanding of people and settings are 
studied. 
1.6 DEMARCATION OF THE INVESTIGATION 
This research focused on the perceptions of educators and learners on bullying 
and the implications of bullying for school discipline. Four secondary schools 
within the Witbank District, Mpumalanga Province, were selected to 
participate in this research. These schools were selected because of the 
varying socio-economic status of each and their accessibility to the researcher. 
1.7 CLARIFICATION OF CONCEPTS 
Following is the clarification of concepts that will be used in this study. 
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1.7.1 Bullying 
According to Fried and Fried (1996:5), bullying is described as one or more 
individuals inflicting physical, verbal, or emotional abuse on another, which 
includes the threat of bodily harm, posession of weapons, extortion, civil 
rights violatiohs, assault and battery, gang activity, attempted murder and 
murder. 
Bullying is a persistent behaviour or repeated attack which includes physical, 
psychological, social or verbal abuse, by those in a position of power (like 
physical appearance) on those who are powerless (because of the fear or 
physically weak) to resist (Besag, 1994:3). 
1.7.2 Bullies 
Bullies are learners who engage in bullying behaviour in order to have control 
over others and to prove their power. Bullies are learners who are defiant 
towards adults and they are antisocial and apt to break school rules. They are 
learners who appear to have little anxiety and possess strong self-esteem 
(Banks 1997:1). 
1.7.3 Victims 
Learners who are victims of bullying are typically anxious, insecure, cautious 
and suffer from low self-esteem, rarely defending themselves or retaliating 
when confronted by learners who bully them. Some become vulnerable 
because they lack social skills and friends, and thus are often socially isolated. 
Victims tend to be closer to their parents and may have parents who can be 
described as overprotective. They tend to be weaker than their peers (Banks, 
1997:1). 
7 
1.7.4 Perception 
Perception is the interpretation of what is sensed. Perception is influenced by 
what we already know and expect, which are our previous experiences (Louw 
& Edwards, 1993:162; Santrock, 1997:144; Slavin, 19994:188). According to 
Clark (1995:36), perception is the selection and interpretation of the 
information we get through our senses, i.e sight, hearing, smelling, tasting and 
touching. 
The researcher understands perception to be that which indicates how people 
see, understand and feel about the meaning of things in different ways. 
Perception occurs through senses. These senses give us our frame of 
reference which allows us to come to judgements about people, situations, 
actions, events and organizations and how we behave. 
1.7.5 Discipline 
Bezuidenhout, Garbers and Potgieter (1998:196), define discipline as an 
action taken by management against an individual or group who has failed to 
conform to the rules established by management within the organization. 
Discipline is a method used to prevent behavioural problems from occurring 
or to respond to behavioral problems to reduce their occurrence in future 
(Slavin, 1994:389). 
Considering the preceding information, discipline is a method which is used to 
establish secure environment in order to keep things under control and prevent 
behavioral problems within an organization. 
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1.8 PLAN OF STUDY 
The organisation of this study is as follows: 
Chapter One, introduces the theme of the study and the background to the 
problem. The statement of the problem, the aims of the study, clarification of 
concepts and the division of chapters are briefly explained. 
In Chapter Two, the literature study was conducted and different sources were 
used to provide an overall picture of what bullying is and its effects on school 
discipline. The literature study also provides the framework for the 
development of the interviews. 
In Chapter Three, the research design and the methodology for data collection 
are provided. Data is collected by means of focus group interviews 
conducted with educators as well as learners. Purposive sampling was used to 
select the participants. 
In Chapter Four, data obtained from the respondents through the interviews is 
presented, analysed and interpreted by means of the constant comparative 
method. 
Chapter Five presents an overview of the research. Conclusions are drawn, 
based on the findings, and recommendations are made on the basis of the 
conclusions and findings. 
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1.9 CONCLUSION 
Bullying is a serious problem that can affect a learner's academic progress and 
social development. A comprehensive intervention that involves all learners 
and educators can help to ensure that all learners can learn in a safe and fear-
free environment (Banks, 1997:2). 
In this study the perceptions of educators and learners on bullying is 
investigated and the implications of bullying for school discipline are 
discussed. The perceptions of educators and learners on school discipline and 
bullying are analysed and discussed. Different definitions of bullying and its 
effects on school discipline are explained. The implications of bullying for 
school discipline will further more, be discussed in order to help to suggest 
strategies that will assist in dealing with bullying. 
This chapter set out the context for the study. It explained the problem, the 
aims and the research methodology. The research problem was contextualised 
with regard to bullying as a problem which is overlooked, despite the effects it 
has on the victims and the bullies. 
The demarcation of the study has been clarified and concepts have been 
defined. Chapters have been demarcated as to what will be discussed in each 
chapter. The following chapter presents a literature survey on bullying as a 
problem in secondary schools. 
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CHAPTER TWO 
LITERATURE SURVEY ON BULLYING AND DISCIPLINE 
2.1 INTRODUCTION 
Bullying is everywhere; we find it in the work place, at home and at school. 
Many adults can remember incidents of bullying in which they were the 
bullies or the victims. According to Bidwell (1997:2), the common perception 
has been that bullying is a relatively normal and harmless experience most 
children go through, however, within the last two decades it has become 
increasingly clear that bullying is infact a problem needing prevention and 
intervention. Interventions that deal primarily with creating an environment 
that does not tolerate bullying (Fried & Fried, 1996:101), are needed. This 
might include increasing adult supervision during unstructured activities like 
lunch or recess and in the more remote parts of the building where bullying is 
mostly likely to occur. 
It is a fact that learners are being bullied in our schools (Oideachis & 
Eolaiochta, 1993:4). Learners are being hit, kicked, threatened, isolated and 
nasty things are said. These things happen and it is sometimes difficult for the 
learner being bullied to talk about it and to defend himself or herself. 
According to Epp and Watkinson (1996:83), bullying is a problem and is 
actually a form of child abuse which could lead to high levels of distress, 
school absenteeism and even suicide. 
The problem about bullying is that some learners who are being bullied do not 
speak out due to the fact that they are afraid that that will worsen the situation 
and the few brave learners who do report bullying are sometimes ignored or 
further bullied or intimidated. 
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The fact that learners are sometimes scared to talk or report bullying, makes it 
very difficult for the school to maintain discipline, especially in the case 
where there are no written procedures to follow when dealing with bullying. 
Pre-school educators acknowledge that the problem of bullying is evident with 
two and three years old and that behaviour remain constant and escalate rather 
than recede as the learner gets older (Fried & Fried, 1996:6). Schools can do 
a great deal to minimise bullying since most of bullying takes place at school 
and in school buses. To this end, various strategies need to be developed to 
address bullying. 
This chapter will concentrate on the nature, characteristics, causes and 
consequences of bullying in schools, how educators and learners perceive 
bullying and how bullying affects school discipline. 
2.2 THE NATURE OF BULLYING 
According to Rigby (1996:40), schools do differ according to the incidents of 
bullying independently of the age and gender of the learners. According to 
Australian figures and percentage of learners reporting weekly bullying, it 
clearly suggests that school factors, like the absence of an anti-bullying 
policy, can influence the extent to which learners are bullied, in some schools 
bullying can be high for one sex but not the other at the same time. 
In this section, bullying is defined and the different types of bullying are 
discussed. 
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2.2.1 Definitions of bullying 
According to Rigby (1996:11), bullying is intolerable because it is cruel and 
repeated oppression by the powerful, (like physically strong), over the 
powerless, (like physically weak), without any justification at all. Field 
(2000:4), views bullying as a persistent behaviour, mostly using unwarranted 
or invalid criticism, nit-picking, faultfinding, exclusion, and isolation, being 
singled out and treated differently. Bullying is present behind all forms of 
harassment, abuse, conflict and violence. With bullying there is always the 
imbalance of power which makes ill-treatment of the victim possible. For 
instance, the bully may be bigger, tougher, and physically stronger or be able 
to intimidate others or have the power to exclude others from the social group. 
The intention is to put the victim in distress in some way because bullies seek 
power (Lajoie et al. 1995:2). It is common in the course of normal play for 
learners to tease or taunt each other. However, teasing and taunting may 
become forms of bullying behaviour when it is performed daily to the same 
individual with the imbalance of power being an advantage and it causes harm 
to the person. 
According to Kitzinger (1989:160), even punishment which does not employ 
violence can stimulate aggression when it is based on the techniques of what 
has been called "power assertion"- threats, scathing verbal attacks on a child, 
forcing a child in a dark cupboard or the denial of food. The point is, bullying 
is not only visual violence, but also the use of words and certain acts, like 
food denial, can be referred to as bullying if it is continuously done and harm 
is involved. 
Oideachais and Eolaiochta (1993:5), state that it is generally accepted that 
bullying is a learned behaviour. Some learners come from violent families 
where the father used to beat the mother in front of the children. 
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Some children copy that and try to practice it on other children because they 
view bullying as an acceptable behaviour. According to Batsche and Knoff 
(1994:165)," ... bullying is defined as a form of aggression in which one or 
more students physically and or psychologically (more recently sexually) 
harass another student repeatedly over a period of time". This indicates that 
safety in institutions should be a priority because the attacks affect everyone 
and bullying is a strong predictor of violence which leads to poor discipline in 
schools (Dublin, 1999:2). Whilst there is no single definition of bullying, the 
above definitions point to common aspects of what constitute bullying: 
Bullying is a cruel, repeated and unacceptable behaviour. 
Bullying is an intentional and deliberate abuse, aiming to hurt or distress 
the other person. 
Bullying is an ongoing behaviour. 
Bullying is an abuse of power and violates the rights of an individual 
(Kriege, Squelch & Pettipher, 2000:5). 
2.2.2 Types of bullying 
When bullying is referred to, teasing and name-calling is implied, but not all 
teasing and name-calling is bullying unless it is done repeatedly and it is 
really hurtful. Bullying includes verbal, physical and psychological abuse. 
The following are types of bullying where different bullying patterns are 
practiced. 
2.2.2.1 Verbal bullying 
Verbal bullying is the most common form of bullying. This is when words 
are used in a cruel manner which affects a child's physical, moral or mental-
being. According to Oideachais and Eolaiochta (1993:3), name-calling is the 
persistent form of bullying which is directed to the same individual(s) which 
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hurts, insults or humiliates the victim. Most name-calling refers to physical 
appearance like "big ears", size or worn clothes. 
Academic ability can also provoke name-calling. This tends to operate at two 
extremes, firstly, are those who are singled out for attention because they are 
perceived to be slow or academically weak. These learners are often referred 
to as "dummies", "dopes" or "donkeys". Secondly, are those who, because 
they are perceived as high achievers, are labelled "swots", "brain-boxes", 
"licks", "rerds", "teacher pets", and so on (Oideachais & Eolaiochta, 1993:4). 
Fried and Fried (1996:35), explain verbal bullying as bullying that intends to 
harm or to cause pain by accusing someone simply because he or she looks 
different than others. This leads to the victim blaming himself or herself for 
such accusations even if those qualities stem from genetic or physiological 
sources that are beyond the victim's control. 
Again, verbal bullying is used to gain power over another person. This is 
done through devious, verbally abusive ways to hold power over someone 
else, like, always lowering down someone's self-esteem by competing with 
him or her academically, not wanting him or her to be better or to get better 
marks than oneself. 
Leaving the victim feeling isolated and exposed is also verbal bullying (Fried 
& Fried, 1996:37). The person ends up feeling distrustful and confused about 
his or her ability to have genuine relationships. Verbal bullying can lead to 
physical consequences where a child can grow up being aggressive and 
involved in full-blown fights. Verbal bullying is therefore a violation of a 
learner's right to human dignity and psychological integrity. 
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2.2.2.2 Physical bullying 
Physical bullying includes physical aggression which is the more common 
form of bullying among boys. It includes pushing, shoving, punching, 
kicking, poking and tripping. It may also take the form of severe physical 
assault (Oideachais & Eolaiochta, 1993:2). Damage to property is also 
regarded as physical bullying. Personal property can also be the focus of 
attention for the bully. This refers to damage to clothing, books and other 
learning material. These items may be defaced, broken, stolen or hidden. 
According to Fried and Fried (1996:13), physical bullying includes punching, 
poking, strangling, suffocating, bending fingers back, stabbing, shooting and 
excessive tickling. Some physical bullying takes the form of intimidation. 
This is based on the use of very aggressive body language with the voice 
being used as a weapon. Therefore, physical bullying often amounts to assault 
(a criminal offence), and also to violation of a child's right. 
2.2.2.3 Psychological bullying 
This is the damage in the mind of an individual by treating him or her in an 
unacceptable way like isolating him or her. Isolation is prevalent especially 
among girls. A certain person is deliberately isolated, excluded or ignored by 
some of the class group to make him or her feel bad about himself or herself 
and to lower self-esteem. The person engaged in bullying behaviour, can 
influence the whole group and usually initiates the bullying practice. This 
includes writing insulting remarks about the victim on the chalkboard or 
public places or funny drawings of the victim. Extortion can also disturb the 
child psychologically. In this type of bullying demands for money may be 
made, often accompanied by threats which are sometimes carried out in the 
event of the victim not promptly "paying up". 
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Victims may also be forced into the theft of property for delivery to the bully 
(Oideachais & Eolaiochta, 1993:2). 
2.2.2.4 Pressure bullying 
This is where the stress of the moment causes behaviour to deteriorate, the 
person becomes short tempered, irritable and may shout or swear at others. 
This happens to everyone, but when the pressure is removed, behaviour 
returns to normal and the person may apologize and crucially learns from the 
experience to handle such situations in future (Field, 2000:1). For example, a 
child who does things under pressure due to lack of attention may be from 
home, ventilates his or her anger by bullying but the moment he or she is 
given attention, he or she acts normally. 
2.3 CAUSES OF BULLYING 
According to Field (2000:4), people bully to hide their inadequacy. Anyone 
who chooses to bully is admitting her or his inadequacy, and the extent to 
which a person bullies is a measure of his or her inadequacy. Bullies project 
their inadequacy on to others: 
to avoid facing up to their inadequacy and doing something about it; 
to avoid accepting responsibility for their behaviour and the effect it 
has on others; and 
to divert attention away from their inadequacy. 
However, according to Connel (1999:1), certain personality characteristics of 
the bully such as anger and maliciousness may come to the fore in certain 
working circumstances. Some people bully because they lack confidence or 
they feel insecure in their lives. They may see every suggestion from 
someone else or every disagreement with their opinion as a challenge to their 
behaviour. 
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They may be envious of other people's abilities, success and popularity. They 
may take a completely irrational dislike to some aspect of a person's 
personality, appearance or way of doing things. 
Generally it is found that bullying is a learnt behaviour (Oideachais & 
Eolaiochta, 1993:5). Some learners come from violent societies or families 
where one party possibly exercised power over the other, for example, the 
father used to beat the mother in front of the children. Such acts may lead to a 
child being violent and end up trying to practice it to other children. Violence 
indeed contributes to the bullying problem. 
Some of the causes of bullying have been highlighted in the above paragraphs, 
but Fried and Fried (1996:7), have explained them best in five concentric 
circles. Each circle represents a significant element; these circles begin with 
the individual child viewed in the context of family, school, community and 
culture. 
Figure: 1. Fried and Fried (1996:7) 
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2.3.1 Individual 
The child's interactions with others are influenced by many qualities: 
personality traits of an individual, e.g. shyness, assertiveness, poor or good 
self-esteem, physical characteristics like height, weight, attractiveness, 
passivity and immaturity. Some children have positive attributes that will be 
helpful in their relationships, while other children have negative traits and 
behaviours that make forming relationships more difficult. According to 
Krige et aL (2000:6), a child's personality has a lot to do with how he or she 
experiences bullying. Negative traits and behaviour may lead one to be a 
bully because of his or her perceptions and experiences of life which maybe 
emanated from his or her family background. 
2.3.2 Family 
According to Batsche and Knoff (1994:166), "... evidence suggests that 
bullying is intergenerational and that a bully at school may be a victim at 
home". According to Fried and Fried (1996:7), bullies come from homes 
where parents prefer physical means of discipline, where parents are 
sometimes hostile and rejecting and where they are described as both hostile 
and permissive or inconsistent in their parenting. Some parents may not 
believe in positive discipline in their homes, but rather have poor problem-
solving skills and sometimes teach their learners to strike back at the least 
provocation and that to the child will appear as a good way of disciplining and 
practice it at school. 
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2.3.3 School 
The school environment also has an influence on the child. According to 
Krige et al. (2000:6), schools that ignore bullying and even condone bullying 
in the form of initiation, whereby children are forced to perform acts that are 
inhumane and degrading, actually contribute to bullying behaviour. Some of 
the things these learners learn during their initiation process, form part of their 
behaviour because it is believed that during initiation, children learn discipline 
which they should take back and put into practice, ignoring that some of those 
behaviours may not be acceptable in the community or may cause harm in the 
lives of other children. 
The school includes the educators' ability to handle their own aggressive 
feelings, the disciplinary philosophy of the school and the staff as well as the 
willingness of the staff to intervene in conflicts between the learners. These 
variables, in combination, help to create a school climate, which either 
discourages or promotes violence. In school where there is no anti-bullying 
policy, bullying is promoted in one way or another. According to Batsche and 
Knoff (1994:169), effective schooling cannot occur under conditions of 
intimidation and fear. Whatever affects the school, the community is also 
affected. 
2.3.4 Community 
Children who grow up in a community where violence is common-place and 
where children are exposed to and witness aggressive behaviour, are subject to 
the abuse of power and learn to settle differences by violent and aggressive 
means (Krige et al. 2000:7). Other factors that affect the child at this level 
include the economic level of the community, whether the area is rural or 
urban, and an extent of ethnic diversification (different cultural groups) and, 
in many cases, the quality of social-service agencies. 
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2.3.5 Culture 
According to Fried and Fried (1996:8), " ...important factors include the 
cultural attitudes towards violence (like violence is exciting, stimulating), 
cynicism or hopefulness about our ability to solve problems, racism, sexism 
and the role of media in shaping the values of the culture (e.g. the 
recommended way to resolve conflicts is through violence), cultural contexts 
exert profound influence." This is a very common problem within South 
African communities. Some children are growing up in a violent society 
resulting in a culture of violence as the only way of resolving problems. 
That may lead to children being violent in life, thinking that violence is the 
correct way to live which leads to bullying. According to Dublin (1999:2), 
bullying is a strong predictor of violence and which leads to poor discipline in 
schools. Violent behaviours have always existed in our schools, which is why 
schools need to improve the discipline of children. 
Whatever the learner learns from his or her family, school and community, do 
contribute to his or her behaviour. The behaviour learnt can either have 
negative or positive effects on one's life either by being a victim or a bully, 
which mostly affect the school discipline. 
2.4 BULLIES AND VICTIMS 
Bullies appear to have little anxiety and possess strong self-esteem (Banks, 
1997:1). Victims on the other hand are typically anxious, insecure, cautious 
and suffer from low self-esteem. In the following paragraphs, bullies and 
victims and their different types are discussed . 
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2.4.1 Bullies 
Although the statistics reflect that there are more male bullies than female 
bullies, the reality is that both males and females are involved. 
Most children diagnosed as Attention Deficit Hyperactive Disorder (ADHD) 
are identified as bullies because of their disruptive behaviour (Fried & Fried, 
1996:88). Learners who engage in bullying behavior seem to have a need to 
feel powerful and in control. These learners appear to derive satisfaction from 
inflicting injury and suffering on others and they seem to have little empathy 
for their victims, and often defend their actions by saying that their victims 
provoked them (Banks, 1997:1). 
Some researchers, however, agree that bullies generally become bullies 
through their life experiences as opposed to being born bullies. Bullies 
frequently share certain experiences in their families or communities. For an 
example, bullies are more likely to have been abused than children who are 
not bullies (Fried & Fried, 1996:88). 
According to Besag (1994:98), not only do bullies have confidence and the 
ability to dominate other children, but research indicates that their 
socialization within the home and street culture may have taught them, from a 
very early age, to regard a display of power over others to be an acceptable 
measure of kudos and social success. Parents of bullies are more likely to use 
physical discipline measures like spanking or hitting. Some parents discipline 
their children based on their personal moods rather than on the behaviour of 
the child (Banks, 1997:6). 
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Learners who bully tend to display aggressive attitudes combined with a low 
level of self-esteem. Furthermore, they also lack sense of remorse and often 
convince themselves that the victim deserves the treatment meted out 
(Oideachais & Eolaiochta, 1993:5). Learners who bully can also be attention-
seeking; they enjoy the reaction which their behaviour provokes and they get 
satisfaction from that behaviour. They tend to lack the ability to empathize. 
They are unaware or indifferent to the victim's feelings. Others seem to enjoy 
inflicting pain. They tend to be easily provoked and frequently provoke 
others. 
Boys often become bullies because aggressive behaviour makes them popular. 
A study conducted in United States of 452 boys aged 9 to 12, showed that a 
third of these boys were popular while showing anti-social behaviour (Field, 2 
000:3). This suggests- that highly aggressive boys can be among the most 
popular and socially connected children in the classroom. These boys may 
internalise the idea that aggression, popularity and control naturally go 
together and they may use physical aggression as a social strategy because it 
has always worked for them (Kotler & Armstrong, 1997:21). 
It can be argued that aggressive behavior sometimes carries aggressive boys 
into successful careers. These boys may not be loved, but they are powerful 
and have status, prestige and social or professional connections and some boys 
idolize them. According to Besag (1994:63), some boys bully others because 
their fathers are usually more violent in the home and to these boys, their 
fathers appear more successful. This leads to the boys wanting to practice 
what they have experienced on other children and sometimes on their future 
wives and children. Other children who have not experienced such violence 
will end up being involved in such behaviour as well. 
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No matter how effective, motivated and attentive any parents may be, children 
go to school with boys who are lost and who have access to lethal weapons 
(Schroeder, 1999: 29). The violence perpetrated by boys or youth usually 
results from a combination of early difficulties in relationships that are linked 
to a combination of difficult "temperaments" and negative experiences 
(Schroeder, 1999:29). 
According to Bidwell (1997:4), the number of boys and girls being victimized 
by bullies is about the same. Boys are seen as being the ones who are mostly 
involved in bulling because they are more violent and destructive in their 
bullying than girls, thus making greater use of the physical means of bullying. 
Girls do not tend to employ the same bullying tactics as boys do. According 
to Bidwell (1997:5), girls tend to use more indirect and subtle forms of 
harassment including rumour-spreading, malicious gossip and the 
manipulation of friendships. Girls are more likely to engage in verbal and 
emotional bullying rather than physical or sexual harassment and some girls 
do it to get attention from others. 
Fried and Fried (1996:19), mentioned that girls are sometimes bullied by their 
boyfriends by being punched, beaten or tickled to the point of pain. Some 
girls tend to be too subordinate to their boyfriends and usually these girls have 
observed bullying within their families where fathers used to beat mothers in 
front of them and end up being the routine in that family. What makes the 
problem worse is that these girls are sometimes not aware of the bullying 
within their families and schools. Peer pressure keeps a lot of young women in 
physically abusive situations as well. Jealousy is a reason for many of the 
attacks. At first, girls are flattered and see violence as proof of love but 
ultimately the abuse is more of an expression of control than affection. The 
-family is sometimes a contributor to bullying behaviour (refer par 2.3.2). 
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2.4.1.1 
	 Types of bullies 
Returning to the concentric circles (refer figure 1) some children are more 
likely to become bullies because of inborn traits like distractibility. Following 
are the distinguished types of bullies (Lajoie, McLellan & Seddon, 1995:3) . 
Physical bullies 
Physical bullies are action-oriented. This type of bullying includes hitting or 
kicking the victim, poking, strangling, bending fingers back, excessive 
tickling and taking or damaging the victim's property (Lajoie, McLellan & 
Seddon, 1995:3; Fried & Fried, 1996:13). This is the least sophisticated type 
of bullying because it is so easy to identify. Physical bullies are soon known 
to the entire population in the school and some learners end up playing truant 
because of the fear of such bullies. As they become older, their attacks 
usually become more aggressive. These aggressive characteristics manifest 
themselves as bullies become adults. 
Verbal bullies 
Verbal bullies use words to hurt or humiliate another person. Verbal bullying 
includes name-calling, insulting, making racist comments and constant teasing 
(Lajoie, McLellan & Seddon, 1995:3; Fried & Fried, 1996:35). This type of 
bullying is the easiest to inflict on other children. It is quick and to the point. 
It can occur in the least amount of time available and its effects can be more 
devastating in some ways than physical bullying because there are no visible 
scars. 
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(c) Relational bullies 
Relational bullies try to convince their peers to isolate, exclude, reject or 
ignore a certain person or people and cut the victims off from their social 
connections (McLellan & Seddon, 1995:3; Oideachais & Eolaiochta, 1993:3). 
This type of bullying is linked to verbal and psychological bullying and 
usually occurs when children (mostly girls) spread nasty rumors about others 
or exclude an ex-friend from the peer group. The most devastating effect with 
this type of bullying is the rejection, isolation and exclusion by the peer group 
at a time when children most need their social connections. This is mostly 
common to girls. 
2.4.2 Victims 
It is common in the course of normal play for learners to tease or taunt each 
other. However, at a certain point teasing and taunting may become forms of 
bullying behaviour. As learners are particularly quick to notice differences in 
others, learners who are perceived as different, are those more prone to 
encounter such behaviour and they become victims of bullying (Oideachais & 
Eolaiochta, 1993:4). Learners who are more at risk of becoming victims are 
those who react in a vulnerable and distressed manner. 
The seriousness and duration of the bullying behaviour is directly related to 
the pupil's continuing response to the physical or psychological aggression. 
According to Oideachais and Eolaiochta (1993:4), some can unwittingly 
behave in a very provocative manner, which attracts bullying behaviour. 
According to Banks (1997:1),. learners who are victims of bullying are 
typically anxious, insecure, cautious, and suffer low self-esteem, rarely 
defending themselves or retaliating when confronted by students who bully 
them. 
26 
They may also lack social skills and friends and they are often socially 
isolated. Victims tend to be close to their parents and may have parents who 
can be described as overprotective. The major defining physical characteristic 
of victims is that they tend to be physically weaker than their peers, other 
physical characteristics such as weight, dress or wearing eyeglasses do not 
appear to be significant factors that can be correlated with victimization 
(Batsche & Knoff, 1994:169). 
2.4.2.1 
	
Types of victims 
Victims are not the same and are not always easy to differentiate. Besag 
(1994:13), identified the following types of victims: 
(a) Passive Victims 
These are children who are ineffectual, for whatever reason, in the face of 
attack. They avoid aggression and confrontation and lack the confidence or 
skill to elicit support from their peers (Besag, 1994:13). These children are 
described as being fearful, physically weaker than their peers, cautious, 
withdrawn and they often find it difficult to make friends. When attacked 
they display helpless, futile anger. They have low self-esteem and have co-
ordination difficulties. 
Most learners, who have experienced violence, either at home or in the 
community, fall into this trap of being passive victims. They lack trust and 
have a fear that makes them vulnerable to bullying. 
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Provocative victims 
This is a small group who intentionally provokes the antagonism of others. 
They tease and taunt, yet are quick to complain if others retaliate (Besag, 
1994:13). These children straddle the fence between being a bully and a 
victim. They are often the most difficult to identify because at first glance they 
seem to be targets for bullies. According to Lajoie et al (1995:3), these 
victims are impulsive and react quickly to intentional and unintentional 
physical encounters. 
According to Besag (1994:3), in extreme cases, such a child may be in need of 
specialist help. Unlike the passive victim, these children would probably be at 
risk even if there were no bully to act as catalyst. 
Bully-victims 
This is a group of children who are victims in one situation yet bullies in the 
other. Children subjected to harsh discipline at home, to the extent that they 
are bullied by their parents, are more likely than other children to be 
aggressive to those younger and more vulnerable (Besag, 1994:13). These 
children are physically strong and able to assert themselves and they are less 
popular than the main group of bullies. 
2.5 THE CONCEQUENCES OF BULLYING 
From the above discussion, it is clear that bullying has effects on both the 
victim and the bully. It is logical to assume that the victims of bullying would 
be fearful and anxious in the environment in which the bullying took place. 
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Victims might respond with avoidance, withdrawal, skipping school, suicide, 
avoiding certain places at school, more aggressive behaviours such as 
bringing weapons to school for self-defense or retaliation and poor academic 
performance. This supports the notion that fear for one's safety in school 
results in one engaging in illegal activities such as the carrying of weapons at 
school in significant numbers (Batsche & Knoff, 1994:169). 
Avoidance and withdrawal behaviours are likely to occur in the victims of 
bullies. The presence of a bully at school creates a climate of fear and 
intimidation for the individual victims of that bully, regardless of how 
pervasive the problem is (Lajoie et al., 1995:4). This contributes to the 
serious problem of making school a place to be feared for by many learners, 
which makes it difficult for effective teaching to take place because of the fear 
and intimidation. 
According to Oideachais and Eolaiochta (1993:4), learners who are being 
bullied may develop a feeling of insecurity and extreme anxiety and thus may 
become more vulnerable. Bullying causes misery for. the victims of the bully 
and leaves a lasting impression on all those who witness repeated bullying 
incidents (Lajoie et al., 1995:2). Bullying has many effects on one's life. 
Self-confidence may be damaged with consequent lowering of one's self-
esteem which will also result in isolation and absenteeism. Rigby (1996:50-
52), explained bullying consequences in four aspects: psychological, social, 
physical and educational consequences. 
2.5.1 Psychological consequences 
According to Oideachais and Eolaiochta (1993:4), being bullied often leads to 
depression and low self-esteem and these problems can continue to adulthood. 
Low self-esteem usually develops after one has been victimized or bullied. 
This makes the victim feel worse about herself or himself. 
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According to Rigby (1996:50), one of the effects of bullying is the reduction 
of the self-esteem of the victim, and children with low self-esteem may be 
advertising their vulnerability to bullying and are duly to be bullied for that. 
Being the victim of bullying lowers one's self-esteem because the victim 
learns to feel inferior and develops a sense of loss. 
2.5.2 Social consequences 
Children who are frequently bullied tend to have few (if any) friends (Rigby, 
1996:51). Besag (1994:75), stated that in general, children tend to choose 
those they think would help them if they are in trouble. This is because some 
children do not want to be friends with the victim(s) of bullying or they do not 
want to associate with bullying victims. That isolates the child and makes him 
or her more vulnerable to bullying because he or she has no supporters. 
Bullying deepens the isolation and that results in depression of the victim 
(Rigby, 1996:51). 
2.5.3 Physical consequences 
According to Connel (1999:4), learners who are victims of bullying develop 
"illness tactics" when they are supposed to go to school. These patterns of 
physical illness include headaches, stomachaches, sweating or shaking, loss of 
appetite and insomnia. 
2.5.4 Educational consequences 
Victims of bullies often fear school and consider it to be an unsafe and 
unhappy place. It is not surprising that when bullying is serious and 
sustained, a student may decide to avoid (if possible) going to school (Rigby, 
1996: 52). 
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Some children think that staying away from school will help them to be safe 
from bullies. This needs parental involvement because the child's aversion to 
going to school and meeting the bullies is sometimes so strong that the parents 
are virtually forced to try another school to get a" new start" (Rigby, 
1996:52). The school needs to be fully involved in dealing with bullying 
because most of these practices take place at school, on the way to and from 
school and in school buses. 
Deterioration in educational performance, loss of concentration and loss of 
enthusiasm and interest in school is observed (Oideachais & Eolaichta, 
1993:4). Some may not talk about what is happening to them, but their 
suffering is indicated through changes in mood and behaviour, it is then 
important to be alert to changes in behaviour, as early intervention is 
desirable. Bullying may not appear the same everywhere, but it has the same 
devastating effect on everyone and during adolescence and bullying is not a 
problem that usually sorts itself out. It needs a full involvement of the victim 
and strong support from the educators. This can be done through the 
implementation of strong discipline at school and the strong emphasis on zero 
tolerance of bullying which requires, inter alia, the introduction of an anti-
bullying policy. 
2.6 BULLYING AND SCHOOL DISCIPLINE 
According to Besag (1994:110), the well-being and safety of all learners in a 
school entails a commitment to sound and consistent disciplinary procedures 
being enforced. One of the most pervasive factors influencing the quality of 
life for all in a school is the way in which discipline is maintained. This is 
what enables the ideology of a school to be translated into effective practice. 
In the following paragraphs the importance of discipline in the management of 
school bullying will be highlighted with, particular reference to the impact 
bullying can have on discipline. 
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2.6.1 Definition of school discipline 
Discipline is used to control anti-social behaviour (Verster, 1995:28), and 
school discipline is the rules and regulations under which the school is 
operated or run, giving guidance to learners and staff as to how one should 
behave (Robbin, 1998:77). Everyone should be involved in school discipline 
to be able to teach with excellence. A school without discipline does not 
excel in teaching. Discipline ensures that learners make good progress at 
school and if one is disciplined, then he or she behaves in a disciplined way 
even in the community (Verster, 1995:28). Because bullying also affects 
school progress of learners, it is important that school discipline addresses the 
issue of bullying. 
2.6.2 Importance of school discipline 
Most people acknowledge that some sort of discipline is necessary in all 
schools if schools are to actually succeed in educating learners (McKenzie, 
1993:126). Brown (1996:15); and Westwood (1993:38), mentioned that the 
goal of discipline is for learners to achieve self-control and all learners- must 
realise the consequences of their behaviour as discipline is meant to assist 
learners to accept responsibilities for their own behaviour and to respect the 
rights of others. The duty on school discipline does not only lie on the school, 
but parents, educators and learners, are all responsible for discipline in the 
school and has a duty to ensure that a fair code of conduct applies therein. A 
school with good discipline normally has less behavioural problem which may 
hinder the learning process and the learner's life in general. 
Bullying also has an effect on the school discipline in so far as it undermines 
good behaviour, make learners feel unsafe, disregards rules of good conduct 
and contributes to a climate of fear. 
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According to Connel (1999:4), and Batsche and Knoff (1994:169), people 
living in a climate of fear and resentment do not give their best, therefore, 
effective schooling cannot occur under conditions of fear. Schools are 
expected to be safe climates for learners by creating an environment whereby 
learners understand from the moment they come to school that bullying, 
aggression and violence are not accepted in that school. A well maintained 
school is essential for a proper learning environment. Although the learner's 
temperament and family environment are significant factors in the personality 
development of an individual, the school environment also plays an important 
role (Charach et al. 1995:13). The ethos and climate of the school are the 
major factors in establishing and maintaining high standards of behaviour and 
discipline. This involves a strong sense of community within the school and a 
high level of co-operation among educators and learners. Learners should 
learn to work together in a co-operative manner to trust, help and share with 
each other. Learners should be encouraged to report bullying incidents and 
this may require a change in attitudes so that learners realise that they have a 
responsibility for their safety and the welfare of fellow learners. According to 
Oideachais and Eolaiochta (1993:5) a positive school climate should be 
created which will focus on respect for individuals. 
A positive school climate starts in the classroom and is also important in 
maintaining school discipline. Each educator is responsible for maintaining 
discipline in his or her classrOom while sharing the common responsibility for 
good order within the school premises. According to Fried and Fried 
(1996:143-145), an educator can establish the classroom as a safe zone where 
bullying is not permitted and all must adhere to the rules on a consistent basis. 
If educators use proactive classroom management, by laying clear rules, 
expectations and contingent praise and encouragement for learner effort, 
learners will begin to behave appropriately, demonstrate improved academic 
achievements and commitment to school (Earley, 1998:5). 
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Educators need to create an atmosphere where everyone will be free to talk 
about bullying or unacceptable behaviour and is also advisable to involve the 
bully in all class discussion about disruptive actions that are causing conflict. 
Schroeder (2000:22), said that "if you want to improve the system, you have 
to improve the teacher" and Brown (1996:51), agrees with the statement when 
he says, "in the classroom situation, learners learn a lot from their educators 
and from others like peers and will acquire behaviours based on what they see 
and what is valued by the culture in which they live". According to Sharp and 
Thompson (1994:25), from the classroom, learners should learn to express 
their feelings in ways, which are not aggressive or destructive, and to respect 
and appreciate differences and similarities and to understand each other. The 
reciprocal nature of school-wide discipline and classroom discipline 
notwithstanding, the classroom still is the nucleus for discipline improvement. 
There should be an emphasis through out the curriculum on creating a caring 
community where learners are openly valued (Sharp & Thompson, 1994:25) 
and that should be enforced in the classroom by educators. 
Children have the right to a safe and secure environment in which to learn and 
play. School principal and educators, with support of the school governing 
body, have a legal duty to create a secure and safe environment for children 
who are in their care so that parents may hand their children over in the 
confident knowledge that they will be protected from bullies (Kriege et al, 
2000:5, 22). A safe and secure environment means that there should be a 
policy to safe-guard the safety and security of learners within the school. 
According to Besag (1994:110), the safety and well-being of all in a school 
entails a commitment to sound and consistent disciplinary procedures being 
enforced. Therefore, as far as bullying is concerned, an anti-bullying policy is 
a need to assist in school discipline and to create a safe and free learning 
environment. 
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2.7 THE NEED FOR AN ANTI-BULLYING POLICY 
The presence of bullying in schools indicates that the level of pro-social 
behaviour and respect is lacking (Batsche & Knoff, 1994:172), hence the need 
for an anti-bullying policy to raise awareness about bullying. 
2.7.1 Definition of an anti-bullying policy 
An anti-bullying policy is a statement of intent, which guides action and 
organization within the school. This policy establishes a clear set of agreed 
aims which provide learners and educators with a sense of direction and 
understanding of the commitment of the school to do something about 
bullying behaviour (Batsche & Knoff, 1994:23). 
2.7.2 Purpose and nature of an anti-bullying policy 
Each school needs to have an anti-bullying policy as part of school discipline 
to promote the school's expectations or behaviour in order to reduce bullying. 
The policy for each school should show consideration for others and respect 
for educators and other learners (Madsen, 1996:207). An anti-bullying policy 
is needed to establish a value base for other interventions. The purpose of an 
anti-bullying policy is to get a clear understanding about bullying and to try 
and monitor anti-social behaviour within the school and among learners. 
However, for a policy to work it needs support from everybody at school for it 
to be effective. It serves as an additional policy to a school's code of conduct 
and it should take into account the values, attitudes, ethos and respect of 
people in that particular institution. 
This policy should send out a loud and clear message that bullying will not be 
tolerated and that the school is a bully-free zone (Krige et al., 2 000:18). The 
school itself should bring the issue of bullying into the open. 
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This will help the school to gain a reputation of being safe for all learners and 
it will be seen as an active partner in taking care of learners (Lajoie et al., 
1995:7). When learners know that the school they attend actively works to 
make the learning environment a safe one and that bullying is not tolerated, 
they can afford to relax and pay more attention to learning rather than 
worrying about their safety. An anti-bullying policy is needed to bring about 
change in the behaviour of learners, changes in the school culture, staff and 
learners. Staff should be more vigilant within the classroom and around the 
school buildings and when supervising learners on the playgrounds to guard 
against bullying being guided by the policy. 
According to Trump (1998:6) and Field (2000:1), the absence of an anti-
bullying policy in schools gives the bullies the perception that their aggressive 
behaviour is acceptable and then continues with bullying. In that sense, the 
behaviour of learners is not well controlled because of the absence of that 
policy. 
It is likely that learners can take an advantage of the situation, where there is 
no anti-bullying policy, and not behave well and treat others unfairly or in an 
unacceptable way and in that way human rights will be violated. Bullying 
does not only cause feelings of fear and insecurity in learners, but it violates a 
child's right to human dignity (Bill of Rights, 1996 Constitution). Krige et al. 
(2000:5), support this statement when they say " ... a child has the right not to 
be humiliated and embarrassed." Physical, verbal and psychological bullying 
diminishes a child's human dignity and self-respect. That is why the need for 
an anti-bullying policy to help the schools to deal with bullying behaviour. 
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The absence of an anti-bullying policy makes bullies increase because they 
get a platform where they can perform this anti-social behaviour. This leads 
to learners coming to school caring weapons to try and defend themselves. 
The school therefore becomes unruly. 
A school needs to be the place where learners will feel free to be able to 
acquire the necessary skills. Many learners do not learn the best interaction 
skills at home and the school should put in a big effort to try and build those 
skills. Many schools have bad reputation of tolerating bullying. This 
reputation is usually common knowledge throughout the learner community. 
In such schools, more learners tend to feel anxious about their personal safety 
and as a result, many become reluctant to attend that school. 
2.8 CONCLUSION 
It is evident that bullying is a matter of increasing concern in schools. Being 
bullied is neither "a part of growing up" nor a "rite of passage"; it is simply 
not acceptable and it destroys learners. Some children never get over the fear 
and humiliation caused by bullying, which in turn leads to absenteeism and 
even suicide. This requires effective remedies like tougher discipline, 
increased supervision, counseling for learners and in-service training for 
educators. Some forms of bullying like school bullying, are listed as serious 
breaches of. discipline (Barone, 1997:1). Because of the difficulties bullying 
poses in schools, it is very important for the schools to adopt a policy, anti-
bullying policy aimed at countering the problem. This policy should include 
specific measures to deal with bullying behaviour within the framework of an 
overall school code of behaviour and discipline. This policy should also be 
drawn up in collaboration with the educators, learners and parents. It is also 
necessary that this policy has the approval of and general acceptance by all 
stakeholders involved. In that manner, it can be effective both from the point 
of view of preventing as well as dealing with bullying behaviour. 
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The inclusion of the ways of addressing bullying in the school curriculum 
would be a positive step in alerting learners and educators about bullying. 
The introduction of courses for educators on aspects of bullying would be of 
considerable benefit to the profession to raise awareness and in developing 
techniques to deal with such behaviour. The next chapter explains the research 
design. 
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CHAPTER THREE 
RESEARCH DESIGN AND METHODOLOGY 
3.1 INTRODUCTION 
Bullying among school children is not a new occurrence. The literature 
survey presented in the previous chapter clearly indicates that bullying is a 
world-wide phenomenon. However, a common perception has been that 
bullying is a relatively normal and harmless experience most children go 
through while in reality it is a real problem which needs prevention and 
intervention (Bidwell, 1997:2). In this chapter the researcher explains the 
research design, the methods used to gather data on learners' and educators' 
perceptions on bullying and how it affects school discipline, and data analysis. 
Issues of validity, reliability and ethics are also dealt with. 
3.2 RESEARCH DESIGN AND METHODOLOGY 
It is imperative before research is undertaken to create guidelines that are 
going to give order and direction to the research project to assist the 
researcher not to loose focus of the research inquiry. 
3.2.1 The research design 
A research design is a set of guidelines and instructions to be followed in 
addressing the research problem (Mouton, 1996:107). According to Babbie 
(1998:89), a research design addresses the planning of scientific inquiry, 
designing a strategy to explore, describe and explain something. There are 
two broad approaches that are usually adopted by researchers to gather data, 
viz. qualitative and quantitative approaches. 
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In this research, a descriptive qualitative approach was followed to be able to 
investigate the learners' and educators' perceptions on bullying and their 
understanding of bullying and how it affects school discipline. 
3.2.2 Qualitative research 
According to De Vos (1998:240), qualitative research is a multi-perspective 
approach to social interaction aimed at describing, making sense of, 
interpreting or reconstructing this interaction in terms of the meanings that the 
subjects attach to it. Hitchcock and Hughes (1995:12), describe qualitative 
research as an approach that enables researchers to learn at first-hand about 
the social world they are investigating by means of involvement and 
participation in that world through a focus upon what individual actors say 
and do. This study followed a qualitative approach because of its relevance to 
the situation in which the researcher is involved. The researcher was not 
distanced from the participants and the situation that was being studied. Both 
the researcher and the participants engaged in deep interaction and a strong 
relationship so that qualitative data could be obtained on what the 
participants' views and experiences are on bullying in schools and how it 
affects school discipline. 
3.2.2.1 Characteristics of qualitative approach 
Qualitative approach is characterized by the use of text-written words to 
document variables and the inductive analysis of the collected information 
(Hittleman & Simon, 1997:42). 
The purpose of qualitative research is to describe, interpret, and evaluate. I 
will explain these concepts to show how they are relevant in this research. 
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Describe 
The researcher gives an account of a place or process. The purpose is to 
visualize a situation as a means for understanding what is happening. The 
researcher gathered data on educators' and learners' perceptions on bullying 
and how bullying affects school discipline. 
Interpret 
The researcher provides insights that might lead to educators changing their 
behaviour, refining their knowledge and experiences as far as bullying is 
concerned. 
Evaluate 
The researcher provides judgements about policies, practices and innovative 
instructional practices that will help to combat bullying in schools, e.g. the 
introduction of an anti-bullying policy. 
3.2.3 Sample 
According to Graziano and Raulin (1993:194), a sample is a smaller number 
of people drawn from the population and used in a specific study as if the 
sample adequately represent the target population. Polit and Hungler, 
(1995:230), viewed sample as a process of selecting a portion of the 
population to represent the entire population. 
In this study the researcher used purposive sampling. 	 According to 
Shaughnessy and Zechmeister (1997:139), purposive sampling is where the 
investigator selects the elements to be included in the sample on the basis of 
their special characteristics. The individuals selected are commonly those 
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who have an expertise or experiences related to the purpose of the study. 
Therefore, for the purpose of this study, participants were chosen who were 
not only conveniently located to the research, but who could give rich 
information on bullying because of their school experience. 
According to Maykut and Morehouse (1994:43), because participants expand 
the variability of the sample, purposive sampling increases the likelihood that 
variability common in any social phenomenon will be represented in the data. 
The judgement of the researcher is usually too prominent in this type of 
research. 
3.2.3.1 Strategy of purposive sampling 
According to Polit and Hungler (1995:235), purposive sampling is based on 
the belief that a researcher's knowledge about the population can be used to 
hand pick the cases to be included in the sample. McMillan and Schumacher 
(2001:433), view purposive sampling as a strategy to choose small groups or 
individuals likely to be knowledgeable and informative about the phenomenon 
of interest. Therefore, the selection of a sampling strategy depends on the 
focus of inquiry, selection and the researcher's judgement as to which 
approach will yield the clearest understanding of the phenomenon. 
Maykut and Morehouse (1994:56), suggest several sampling strategies that 
aim towards an increased understanding versus a generalization of results. 
The goal is not to build a random sample or to generalize the findings, but to 
select persons or settings that the researcher think represent the range of 
experience on the phenomenon in which the researcher is interested (Maykut 
& Morehouse, 1994:127). 
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3.2.4 Data collection 
Data from qualitative inquiry is most often people's words (Maykut & 
Morehouse, 1994:44). Participant observation, in-depth interviews, group 
interviews and the collection of relevant documents are useful -ways of 
collecting data qualitatively. Observation and interview data are collected by 
the researcher in the form of field notes and audio taped interviews, which are 
later transcribed for use in data analysis. For the purpose of this research, the 
researcher only used interviews to be able to gain an in-depth understanding 
of participants and to make follow-up questions where clarity is needed. 
Qualitative researchers are interested in understanding people's experience in 
context. A natural setting is the place where the researcher is most likely to 
discover or uncover what is to be known about the phenomenon of interest. 
Personal meaning is tied to context, for example in this study the researcher 
interviewed learners and educators to understand more about their perceptions 
on bullying (Maykut & Morehouse, 1994:43). Data of qualitative inquiry is 
most often people's words and actions, and thus requires methods that allow 
the researcher to capture language behavior (Maykut & Morehouse, 1994:43). 
In this research data was collected by way of focus group interviews. Four 
secondary schools from the Witbank District, Mpumalanga Province, 
participated in this research. All interviews were audio taped, and transcribed. 
Field notes were also used to capture things like body language, setting and 
behaviour during the interview. 
Focus group interviews were conducted to understand the perceptions of 
educators and learners and their experience of bullying (see Appendix A). 
This method was chosen to make interviews flexible for the researcher to ask 
follow up questions in order to gain in-depth data on educators' and learners' 
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perceptions on bullying and to suggest strategies that will help to deal with 
bullying in the classroom (Rubin & Rubin, 1995:56). 
Focus group interviews were conducted with learners to allow the exchange of 
ideas and to share experiences and perceptions on bullying. A focus group is 
a purposive discussion of a specific topic or related topic discussed within a 
certain group of similar background and common interests. Focus group 
interviews were conducted as an open conversation on a specific topic in 
which each participant may make comments or respond to comments by 
others (Armstrong & Kotler, 2000:122; De Vos, 1998:314). 
According to De Vos (1998:315), topics of discussion in focus group 
interviews are carefully predetermined and sequenced in an understandable 
and logical way. Natural experiences on bullying from the participants will be 
facilitated. In focus group interview, consensus is not important, instead, 
emphasis is placed on finding out as much as possible about the participants' 
experiences and feelings about a specific aspect of social reality. 
3.2.5 Data analysis 
Data analysis is the process through which one understands more about the 
phenomenon one is investigating and to describe what one has learnt with a 
minimum of interpretation (Maykut & Morehouse, 1994:127). 
The researcher has chosen the constant comparative method to analyse the 
data, which combines inductive category coding with a simultaneous 
comparison of all units of meaning obtained across categories (Maykut & 
Morehouse, 1994:126). This method has been chosen because it provides the 
beginner researcher, (as in the case of myself), with a clear path for engaging 
in the analysis of substantial amounts of data in a way that is both challenging 
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and illuminating. The constant comparative method is one way to conduct an 
inductive analysis of qualitative data (Maykut & Morehouse, 1994:127). 
Because the approach used is qualitative, data analysis is ongoing and sense is 
made of the data collected (De Vos, 1998:299; Hittleman & Simon, 1997:45). 
Data analysis in qualitative research has guidelines, which are discussed 
briefly. 
3.2.5.1 Guidelines for data analysis 
According to De Vos (1998:337), a researcher should bear in mind general 
guidelines when doing data analysis for qualitative research. The researcher 
should be attentive to words and phrases in the respondents' own vocabularies 
that capture the meaning of what they do or say. Furthermore, whenever the 
theme in one's material is noted, acts and statements should be compared with 
one another to establish whether there is a concept, which could unite them. 
This means that the researcher looked for underlying similarities between the 
themes that the researcher identified. This study followed the constant 
comparative method of data analysis. Units of meanings were selected for 
analysis and then compared with all other units of meanings and subsequently 
grouped with similar units of meanings (Maykut and Morehouse, 1994:135). 
3.2.5.2 Steps followed in analysing data 
According to Merriam (1998:178), data analysis is the process of making 
sense out of the data. Making sense out of the data involves consolidating, 
reducing and interpreting what people have said and what the researcher has 
seen (observed) and read, therefore, it is the process of making meaning. 
Data analysis involves moving back and forth between concrete bits of data 
and between description and interpretation. 
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The researcher has organized the findings in the form of categories. Nine 
steps were followed to collect and analyse data. 
Step 1 
The researcher developed an interview schedule, (see par 3.2.4 & Appendix 
A), by first brainstorming the focus of inquiry, the topic, categorized it and 
formulated questions that served as guidelines in the interviews. 
Step 2 
The interviews were conducted in the form of focus group with the learners 
and individually with the educators. Different venues were organized for the 
participants because interviews were not scheduled the same way. Each 
school organized a hall for the learners' interviews. The chairs were 
organized in a semi-circle to allow eye contact with the researcher and the 
interviews were conducted after school to avoid class disruptions. The 
interviews with the educators were conducted during their free periods. 
Members of the school management team used their offices and educators 
used their classrooms. 
Step 3 
All interviews were transcribed immediately after each interview and typed. 
Field notes were added as additional observations. The researcher made, 
copies of the transcripts. 
Step 4 
The researcher went through the transcripts coding data pages. 
Step 5 
Data was unitised by identifying units of meanings, cutting and pasting all the 
units on charts. 
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Step 6 
The researcher then identified different categories from the unit cuttings. 
According to Merriam (1998:183), categories are the answers to a research 
question(s). In this study, the categories identified have direct responses to 
questions (see par 1.3). 
Step 7 
Unit cuttings were matched and unitized into a category. Four categories 
were identified namely: bullying as harmful behaviour; victims as shy, timid 
and vulnerable learners; bullies as controlling, intimidating learners; why 
learners bully; positive discipline in dealing with bullying behaviour; bullying 
policy guides action; and support strategies to reduce bullying. 
Step 8 
The researcher refined the categories to check if one unit of data can be placed 
into more than one category. 
Step 9 
All data cuttings were coded to their relevant categories and the researcher 
sensitized them. Units with the same meaning were put under relevant 
categories to make it easier for the reader to read the categories and to gain 
some sense of their nature. 
3.3 VALIDITY AND RELIABILITY 
According to McMillan and Schumacher (2001:407), validity of qualitative 
designs is the degree to which the interpretations and concepts have mutual 
meanings between the participants and the researcher. 
Validity and reliability in qualitative research can be applied in aspects that 
are relevant to that research. 
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Trustworthiness of the research is the extent of the confidence in the outcomes 
of the study and believing what the researcher has reported. 
The most appreciated research report is the one that provides clear and 
detailed information about the purpose of the study, how participants and 
settings become part of the sample, the specific people or settings studied, 
data collection and analysis procedures used and the findings or outcomes. 
For this research, truth value, applicability, consistency, neutrality and peer 
review have been used to promote validity and reliability. 
3.3.1 Truth value 
According to De Vos (1998:349), truth value is usually obtained from the 
discovery of human experiences as they are lived and perceived by 
informants. Truth value is subject oriented. The informants shared their 
experiences and their perceptions on bullying. 
3.3.2 Applicability 
According to De Vos (1998:349), this refers to the degree to which the 
findings can be applied to other contexts and settings or with other groups. 
Findings were not generalized, as this was not the purpose of the study, but 
were recommended to others to help them to maintain discipline and to 
combat bullying in schools. 
3.3.3 Consistency 
According to De Vos (1998:350), consistency is the extent to which repeated 
administration of a measure will provide the same data or the extent to which 
a measure administered once, but by different people, produced equivalent 
results. 
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For this research, consistency is found on the findings that emerged from the 
data that was collected and interpreted. In other words, the findings were 
close to data. 
3.3.4 Neutrality 
Data should be free from bias in research procedures and results. Neutrality 
refers to the degree to which the findings are a function solely of the 
informants and conditions of the research and not of other biases, motivations 
and perspectives (De Vos, 1998:349). In this research, informants were 
encouraged to talk about their individual experiences without being 
influenced by the researcher. 
. 3.3.5 Peer review 
Peer review refers to the discussion with colleagues regarding the process of 
the study, the congruency of emerging findings with raw data, and tentative 
interpretations. To ensure peer review, the researcher discussed the data, 
interpretations and the congruency of the emerged findings with other students 
at the group. 
3.4 RESEARCH ETHICS 
According to McMillan and Schumacher (2001:421), most ethical situations 
require researchers to determine situational priorities, which frequently 
involve discussions with participants. The matter of ethics is an important one 
for educational researchers because their subject of study is the learning and 
behaviour of human beings and the nature of such research may embarrass, 
hurt, frighten, impose on or otherwise negatively affect the lives of the people 
who are making the research possible by their participation (Tuckman, 
1978:15). 
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To deal with the issue of ethics, the researcher considered three important 
points in order not to invade human rights: 
The right to privacy or non participation 
Tuckman, (1978:16), mentions that a person has the full right not to 
participate in the study at all. The right to privacy refers to the right of 
participants in a study to keep from the public certain information. 
According to Uys and Basson (1991:98), privacy means that a person can 
behave and think as he or she pleases without interruption and without 
the possibility that private conduct or thoughts may later be misused to 
embarrass or humiliate the participant. According to McMillan and 
Schumacher (2001:422), most qualitative researchers view deception as 
violating informed consent and privacy. To safeguard the privacy of 
participants, the researcher firstly obtained the direct consent of each 
participant, (with the educators), and with the learners, the consent was 
obtained from the school principal and their class educators. The 
researcher also avoided asking unnecessary questions by asking study-
related questions only. 
The right to remain anonymous 
Uys and Basson (1991:98), said that the researcher should ensure that 
the anonymity of any person or institution is protected by ensuring that it 
is not possible to relate particular data to a particular person or institution. 
Participants have the right to remain anonymous, that is the right to insist 
that their individual identities not be a salient feature of the research 
(Tuckman, 1978:16). To insure anonymity, the researcher used letters of 
the alphabet to identify participants and not their names. 
The right to confidentiality 
Researchers need to protect participants' confidences from other persons 
in the setting whose private information might enable them to identify 
them and protect the informants from the general reading public 
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(McMillan & Schumacher, 2001:421). In general, there is a strong feeling 
among field workers that settings and participants should not be 
identifiable because participants are always concerned with others having 
access to research data and using them to make judgements of character or 
performance. According to Uys and Basson (1991:98), confidentiality 
entails that no information provided by a participant should be divulged or 
made available to any other person. Participants have right to insist that 
data collected from them be treated with confidentiality. To guarantee 
confidentiality, in this research, the researcher rostered all data by letters 
of the alphabet and no names of schools or participants were revealed. 
3.5 CONCLUSION 
This chapter focused on the research design and methodology. Data 
collection was also discussed to give a clear understdriding of how the data for 
this study was analyzed, and which process was followed. Research validity 
was also discussed. The following chapter focuses on the data analysis and 
interpretation. 
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CHAPTER FOUR 
PRESENTATION AND INTERPRETATION OF DATA 
4.1 INTRODUCTION 
In chapter one, the researcher gave the full background of the problem and 
explained the purpose of the research (see par 1.1). In chapter two, the 
literature study was conducted to gather information on the nature of bullying 
and the consequences bullying has on the lives of the victim and the bully and 
how bullying affects discipline in schools. In chapter three, the method used 
to collect data was explained. Data was collected through interviews and 
those interviews were transcribed into verbatim. Data obtained from the 
interviews was analysed using the constant comparative method (see par 
1.5.5), where units were compared and grouped according to their similarities 
and the data was integrated yielding an understanding of participants on 
bullying and its implications for school discipline. 
This chapter presents the findings and provides discussion on the perceptions 
of educators and learners on bullying and the implications they think it has for 
school discipline. 
4.2 FINDINGS 
Based on the purpose and aims of this research (see par 1.1 & 1.2), 
perceptions of educators and learners on bullying and the implications 
bullying has for school discipline were investigated and the following findings 
emerged from the collected data. Namely: educators' and learners' 
perceptions on bullying (as harmful behaviour; victims as shy, timid and 
vulnerable learners; bullies as controlling, intimidating learners); why learners 
bully; positive discipline in dealing with bullying behaviour; 
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bullying policy guides action; and support strategies to reduce bullying. In the 
following section, each finding will be discussed in more detail. 
4.2.1 Educators' and learners' perceptions on the meaning of bullying, 
victims and bullies 
The following subcategories emerged under this category. 
Bullying as harmful behaviour 
Victims as shy, timid and vulnerable learners 
Bullies as controlling, intimidating learners 
4.2.1:- 1 -Bullying 
Rigby (1996:15), give a comprehensive definition of bullying. He defines 
bullying as " ...repeated oppression, psychological or physical, of a less 
powerful person by a more powerful person or group of persons". Besag 
(1994:1), viewed bullying along three factors: " Bullying must occur over a 
prolonged period of time rather than being a single aggressive act, it must 
involve an imbalance of power, the powerful attacking the powerless and it 
can be verbal, physical. or psychological in nature". Similar definitions were 
discussed in chapter two (see par 2.2.1). 
Interviews conducted with educators and learners also confirm bullying as 
physical, verbal and psychological practice performed on the weaker person 
by the stronger one. Learner in School C described bullying as "...any form 
or wanting or taking control of someone else because of your physical 
strength or because you are persuasive". Learner in School A viewed 
bullying as "... basically when may be all the guys are bewieldinng 
younger guys taking all their food or money making them hate school". 
Likewise, participant B from School A viewed bullying as "(it's when) 
elderly boys are troubling the younger ones". 
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Participant A in School A viewed bullying as "... something to do with 
those learners who want to take control, learners who are normally ill-
treating other learners more or less wanting to make them or others to be 
afraid of them... but bullying all in all is something that has to do with 
the esteem of a particular person". Participant A in School B also 
emphasize that " bullying is when the older people abuse his position and 
takes advantage of the younger people, ... it can be physical, mental as 
well as peer pressure". Participant A in School D highlighted that bullying is 
"...boisterousness, forcing one to do unwillingly the thing he or she does 
not like, pushing him or her physically so". From the comments, the 
participants seem to view bullying largely as when older people are picking on 
younger people and as a way of taking control of other people in order to gain 
respect and to prove physical strength. 
According to Krige et al (2 000:2), physical bullying involves physical harm 
ranging from slight punches, pushing and shoving to more serious acts like 
pushing someone's head against the wall. Although boys are said to be the 
one's who are mostly involved in physical bullying, girls also bully since they 
are also involved in verbal bullying. 
Boys' bullying is easy to identify since boys are mostly involved with 
physical bullying where the victim may sustain visible injuries, unlike girls 
bullying which is mostly verbal like name calling. Therefore, bullying is not 
limited to boys any gender can be involved. 
54 
In terms of behaviour associated with bullying, educators and learners 
identified the following: 
" I think bullying would be contact, where you contacting the person and 
pushing and you up-setting the other person in the process and you 
making them see that you are in control" (Participant B in School C). 
" Taking other learner's properties without permission and beating other 
learners, that behaviour I regard it as being bullying..." (Participant B in 
School A). 
"Bullying is a problem that often goes unnoticed because it is not highly 
visible..." (Krige et al, 2000:16). Focus group interviews conducted with 
learners and educators indicated that bullying occurs almost everyday. In 
School B learners mentioned that bullying occurs "almost everyday" 
Likewise, participant C in School A said " to be honest, they (bullying 
behaviour) happen daily...". According to the findings, some of these 
bullying behaviour take place when there are unattended classes "... if the 
classes are not attended to, that situation (bullying) come to a fore" 
(Participant A in School A). 
Bullying behaviour, according to the responses from the participants, is the 
behaviour that is not acceptable because people who practice bullying are not 
well accepted by others and because of the harm bullying has in the lives of 
the victims and also the bully. " I would associate bullying with an 
abnormal behaviour...." (Participant A in School B). Both parties need help, 
the victim to be helped to deal with bullying and the bully to be helped to stop 
bullying and understand the effects it has on one's life. 
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According to Krige et al (2000:1), "bullying is a deliberate and harmful 
behaviour". Stone (1990:35), concurs with the above statement by 
mentioning that "...behaviours like biting, hitting, scratching or kicking (are) 
totally unacceptable because of the danger they cause and the harm they do in 
the lives of people". Learners are being bullied or picked on when another 
learner or group of learners (bully or bullies) say nasty things to the victim. 
Bullying involves an imbalance of power, the weaker ones become the victims 
of the stronger ones (bullies). The perceptions of numerous participants on 
the meaning of a bully and a victim of bullying also indicated the weakness 
and the strength of the two parties involved in bullying. Teasing, punching, 
kicking, taking other people's possessions like lunch boxes, and calling other 
people names implies bullying. But not all of the above acts are bullying 
unless it is done repeatedly and with the intention(s) to hurt (see par 2.2.2). 
From the interviews conducted, it emerged that different bullying behaviours 
do take place in schools and in different ways. The participants made the 
following statements on the type of bullying they experience in their schools: 
44 ... you know they (bullies) find something different and they pick on 
that child about whatever the problem may be, something like surname, 
hairstyle, black and white issue" (Participant B in School D). 
" I think it is going to be verbal, physical and emotional ..." (Participant D 
in School A). 
"More physical, the big guys bully the small ones..." (Learner in School 
B). 
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The point of self-esteem is very valid since bullying can destroy a learner's 
self-esteem. According to Rigby (1996:50)," low self-esteem usually 
develops after one has been victimized or bullied". Bullying makes the victim 
feel worse about himself or herself, it lowers one's self-esteem because 
children learn to feel inferior and develop a sense of loss if one is being 
bullied. Some learners bully to boost their poor self-esteem. An educator A 
in School A concurs with this statement by saying "...(bullies are) people 
normally who are having some low self-esteem who want to establish 
themselves so that people can see them as people who are able to do one 
or two things". 
Bullying affects both bullies and victims (see par 2.5). Victims have to 
endure pains and scars of bullying which are sometimes not visible. Bullies 
also turn into anti-social adults and even likely to bully their own children and 
spouses or partners. According to Fried and Fried (1996:91), research 
conducted in the University of Chicago has shown that children who are 
bullies tend to abuse their wives and punish their children with harsher 
physical discipline. The need for a policy that will deal with bullying (anti-
bullying) in schools is needed to educate these learners about acceptable 
social behaviour and give guidance as to how one should deal with bullying. 
4.2.1.2 Victims as shy, timid and vulnerable learners 
These are the learners who are bullied by others, who are said to be typically 
anxious, shy, insecure and have low self-esteem and are physically smaller 
than the bullies. Participants in general, perceived a victim of bullying as 
somebody with a low self-esteem (see par 4.2.1.2), somebody who is 
physically weak and who is inactive in his or her learning. 
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This is how the participants viewed a victim of bullying: 
" ... (one) who normally don't pick on anybody, ... who is simple, quiet 
and has never said nasty things..."(Participant B School B) 
64 ... somebody who is easily picked on by the boisterous person" 
(Participant B School D). 
The above participants viewed a victim as someone who is simple, quiet, 
easily picked on by the strong ones and someone who don't say nasty things 
(see par 2.4.2). Other participants agreed with the above statements when 
also indicating that: 
" ...(a victim is) a timid boy because he is not active, not participating and 
is always afraid" (Participant B School A). 
" is someone (a victim) who is weak, like girls" (Learner in School A) 
A victim is " someone who is not strong in built as the bully, he is a shy 
person, who is easily intimidated, I think it is someone who is weak" 
(Participant F School C) 
According to the responses, learners who seem to be weak, quiet, not strong in 
built, shy, easily intimidated, of lower age, new in the environment and 
learners who are not assertive are likely to fall to be victims of bullying 
because the bullies take advantage of their weaknesses. Some learners 
become bullying victims because of some reasons, like to have difficulties in 
adjusting to the new environment. Participant A School A mentioned that: 
" they (victims), are normally learners who are of a lower age, who are 
likely to be girls, and are likely to be those who are new in the township 
and normally who are staying in the informal settlement". Learners who 
were bullied in early grades, are more likely to have difficulty in adjusting to 
middle school, are more likely to have academic difficulties and are more 
likely to drop out of school (Fried & Fried, 1999:99-100). 
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4.2.1.3 Bullies as controlling, intimidating learners 
Bullies are referred to as physically strong and have strong self-esteem. 
According to Krige et al (2000:9), the characteristics of a bully (ies) are: they 
lack parental support and guidance, they need to feel powerful and in control 
and they are defiant and more inclined to break school rules. Participant B in 
School D viewed a bully as someone who " ... is physically strong ... under 
achiever ... some grew up in a wrong environment ". 
Likewise, participant G in School B also mentioned that some bully because 
"he is sometimes being bullied at home and he thinks that that is the way 
of functioning..." Another good definition of a bully was provided by 
Participant A in School A " bullies are normally boys who like to ill-treat 
other learners, normally are learners people who like to take things that 
belong to other pupils ... are normally those who are uncontrollable". 
Other participants viewed a bully as: 
" one who constantly wants to take control of his peers and classmates, 
one who is taking control all the time and being adamant (to be fixed in 
your intentions) that his way is the right way" (Participant B School C). 
" a bully is someone who like to exalt his authority in the classroom 
someone who like to be rude and dominate the group" (Participant A 
School B). 
According to these quotes, a bully is viewed as someone who wants to have 
control, rude and be dominant over his or her peers and classmates. The 
literature study conducted in chapter two (see par 2.4.1), also indicates that 
some learners become bullies to gain power and control over others. Another 
participant viewed a bully as: 
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... a person who is perhaps very low and will constantly try to seek 
attention ... also I would describe that person as someone who is big in 
built" (Participant F in School C). 
Considering the perceptions of the participants, a bully might be a very 
unhappy person, somebody who is angry with his or her own life and taking 
this anger out on others, someone who lacks attention and seek it in an 
unacceptable way. A bully is viewed as a person with a desire to harm, and 
control and power over others. He or she is the person with real long lasting 
problems and by bullying others, he or she is calling for help but not being 
aware of that. It is interesting to note that the participants keep on referring to 
"he" and "his" when talking about the bully, however, according to the 
literature (see par 2.4.1), bullies come from all genders. Therefore, the school 
need to pay attention to those learners and try to assist them to develop the 
acceptable behaviour. 
According to Fried and Fried (1996:6), bullying involves both males and 
females and it can begin at an early age. Participant D in School C concurs 
with this statement: " .. -. with gender, you will find it from both boys and 
girls". However, some participants viewed it in a different way. Participant 
D in School B perceived "girls as being worser than boys" when asked why, 
the response was " .... girls like calling others names and they usually 
fight", while participant G in School B as well perceived bullying as 
something that occurs among boys only "oh no, definitely boys because they 
are bossy and like teasing". 
Bullying occurs among boys and girls, and while one does not want to 
generalize or to be stereotype, it does seem there are differences regarding the 
preferred method of bullying as boys are viewed to be more physical and girls 
being more verbal. Participant G in School B mentioned that " The boys are 
physical, they want to prove they are strong ..." (see par 2.5). 
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Other participants made mention of the age as the problem when it comes to 
bullying, the following quotes confirm that: 
"Those who are 18 years old and still in Grade eight, they bully the young 
ones who come (from) primary school" (School A learner). 
"Age average, the 18 year old do bully because you find that an 18 year 
old is in Grade nine and now (is) older than other kids" (Participant E in 
School D). 
However, other participants viewed the age and grade association with 
bullying as follows: 
Bullying (is) "... more with the little ones and with the Grade eight and 
nine because they are in the process of trying to make everybody see 
them..." (Participant D in School C). 
" Bullying can take place from Pre -Primary to High School..." 
(Participant E in School D & see par 2.2). 
In terms of the age, the findings confirmed that there is no specific age(s) in 
bullying, as any age group can be involved in bullying behaviour. However, 
in some cases where the learner is older than the age group in that Grade, he 
or she will use his or her age as an advantage to bully others. 
4.2.2 Why learners bully 
Bullying behaviour may occur for many reasons and anyone may become a 
target of bullying ( Connel, 1999:1). Learners bully to hide their inadequacy 
(see par 2.3), some bully to feel powerful; seek attention; some because of 
jealousy and to some is a cry for help because of the problems they are faced 
with or the situations they have gone through. 
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According to Fried and Fried (1996:6-7), factors like individual traits, family, 
school environment, community and culture, influence one to be a bully (refer 
paragraph 2.2.7). Perceptions of participants on the reasons for bullying 
brought forward the following aspects as contributing factors: 
Family Background 
Poor Academic Achievements 
Peer Pressure 
4.2.2.1 Family background 
Families differ in the style of parenting used, some parents are democratic, 
authoritative and some are negligent. Families with high level of violence do 
contribute to the bullying behaviour of a learner because children copy 
everything the parents do, thinking that that's the right way of doing things. 
The above statement confirms that what parents do in the presence of their 
children have an effect to the children. 
According to Krige et al (2 000:6), "children who grew up in a family where 
there is little love, respect and support, often lack empathy, tolerance and 
respect for others". However, an over-punitive authoritarian rather than 
authoritative style of family discipline could result in the child becoming 
hostile and aggressive (Besag, 1994:62). Participants mentioned that some 
learners bully because of many reasons like: "children whose parents are 
divorced, do fall to bullying because you will find that particular child is 
being affected by the conditions" (Participant C School A). Another 
Learner in School B concurs with the above statement when saying that: 
" actually the problems like if the child is under a lot of stress at home, 
like the middle child, parents tend to prefer the last and the first born, 
then the middle child get frustrated and start to take out his or her stress 
by bullying the younger one". 
62 
A learner in School C also indicated that some learners bully because "... 
may be the problem at home like a father is beating up a mother...". 
Another learner in School B also viewed the home as the contributing factor 
in bullying behaviour when saying that " ... learners do not get much 
attention at home and then they seek attention in (a) violent way..." 
Likewise, participant G in School B responded by saying " well, it comes 
from home, number one, the parents do not recognise the child... 
(meaning the child is not receiving enough attention)". 
The above responses, indicate that there are situations within the family that 
contribute to the bullying behaviour of other learners. Some learners who 
grew up in violent circumstances also learn to settle their differences by 
means of violence, like in the family where the father usually beats up the 
mother, children are also affected because they observe violence at home and 
some may even go out and practice it on other learners. 
4.2.2.2 Poor academic achievement 
Academic achievements seem to also play a role in bullying. A learner who 
is performing well in class might become a victim of those who are not 
performing well. Participant E in School B confirmed this by saying "... a 
lack of achievement make someone to be a bully ...". Again a learner who 
is under-performing is also likely to be either a victim or a bully. 
Some learners bully because they cannot excel in class, then they look for 
something that will make them popular or known. 
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Learners from the four schools concur with the statement when they say: 
" sometimes they (bullies) are just trying to be recognized around the 
learners" (School C learner). 
"... bullies bully because they want to take out insecurity or to prove 
themselves by inflicting pain to others and to be admired by others" 
( School B learner). 
From these quotes, it is clear that some learners bully for recognition and 
some do it because of the insecurity they have. Gaining of respect and 
wanting to be in control of others is sometimes also the reason for bullying. 
" I think they (bullies) bully just to get respect from other people for the 
powerful look" ( School A learner). 
Academic achievements are also sometimes the cause of bullying. Some 
learners become unhappy if their peers perform better than them and start to 
bully those who are said to be performing well in their school work. " some 
bully because they (bullies) are either too lazy to study or he or she has no 
ability to do as well as others" (School D learner). 
While academic achievements could be the cause of bullying, some bullies 
bully to show control and that they are the bosses. " they (bullies) bully 
because they want to be in control, they want to show everyone that they 
are the big bosses..." (School C learner). 
Educators mentioned that sometimes academic achievements also do 
contribute to the bullying behaviour to some learners. Participant A in School 
A mentioned that " They (bullies) want to establish themselves to see 
themselves as people who are able to do something". Participant C in 
School B also mentioned that bullies bully "... because some (bullies) 
cannot do well academically...". 
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Another participants supported the academic reasons by saying that: 
"... learners become bullies and victims because of some situations and 
those situations might eventually affect him especially his performance at 
school level" ( Participant C School A). 
" children bully because they have no good academic record —. 99 
(Participant E School B). 
According to Krige et al (2 000:6) "Children may become bullies who present 
with learning problems and are not succeeding at school". Learners who 
experience difficulties with their studies or in their education do sometimes 
resort to bullying as a shield to their poor performance at school. Bullies are 
looking for something that will make them feel good about. themselves 
without being aware that bullying is just not the right thing that they can make 
themselves famous with. 
4.2.2.3 Peer pressure 
Peer pressure also seems to be a factor that contributes to bullying. One of the 
learner in School C said "... the person is trying to please others around 
them maybe they want to gain popularity...". The perceptions of the 
learners in School B are best captured by the following quotes: 
" Some bully to fit in with the friends because their friends also bully 
(then they think) they must (also) pick on somebody ...". 
" (Some) ...bully just to get respect from other people for the powerful 
look...". 
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Another learner in school D supported the above learners when saying that: 
" some bully to be in the group, everybody is doing it, why can't I do 
it...". Participant B from School D also mentioned that " some bully 
because of the group he or she is in". 
These findings suggest that some bullies bully to relieve themselves from the 
stress they have from their friends and peers. Young people usually think that 
if you want to fit or belong to a group, you need to do what the members are 
doing. Peer pressure also plays big role in making people do things they 
really not like doing but do it to please or impress the peers. Family 
background, academic achievements as well as peer pressure, do contribute to 
the bullying behavoiur and being the victim of bullying. According to Krige 
et al (2000:12), " One of the greatest psychological needs a child has is to 
belong to and to be part of a group". Then belonging and to be part of a group 
needs commitment, and to show that commitment means one should do what 
is acceptable to the group. 
4.2.3 Discipline and policy 
Managing bullying in schools is an important part of school discipline. 
Bullying violates school rules and it is a misconduct, therefore, it is important 
to maintain discipline in schools. 
The well being of all learners in a school entails a commitment (see par 2.7). 
According to Besag (1994:164), "... many bullies come from homes where a 
punitive style of discipline is used and aggression is seen as an acceptable way 
of settling problems". The schools need to have a code of conduct that will 
assist in maintaining discipline in the classes as well as the whole school. 
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Discipline begins in the classroom, schools with disciplined classrooms have 
less disciplinary problems, and disciplined schools have even fewer problems 
with classroom discipline. Educators cannot have the kind of discipline they 
want in their classrooms if the whole school is out of control. According to 
Schroeder, (2000:21), " good discipline in a school is reciprocal, classroom 
control makes schoolwide discipline more effective, and sound schoolwide 
practices make classroom discipline more effective". A positive school and 
class climate is important in maintaining discipline in schools (see par 2.7.2). 
Various responses were received from the participants on: how bullying 
affects school discipline. According to (Participant B in School C) 
" Bullying disrupt the culture of learning because you find that you (are) 
teaching and somebody is bullying someone then you have to stop and try 
to deal with that problem". Referring to the above statements, bullying can 
sometimes disrupts the culture of learning because an educator has to attend to 
the bullying incidence when he or she is supposed to be teaching. 
Bullying also affects learners' attention and it then becomes very difficult for 
an educator to control the classroom which, sometimes, may affect the control 
of the whole school. The following quotes confirm that bullying behaviour 
disrupt learners' attention and sometimes makes it difficult for an educator(s) 
to control either the class or the whole school. 44 ... a lot of bullying 
behaviour will affect discipline, firstly, if there is bullying, children won't 
pay attention..." (Participant D in School C). 64 ... once you have that kind 
of behaviour, you are not going to be able to control the classroom, even 
the whole school will loose control" (Participant A in School D). 
Bullying has negative effects in the school discipline. The culture of teaching 
and learning; and discipline are affected if bullying takes place either in the 
classroom or outside the classroom. 
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Attending periods can play a role in maintaining discipline. Classes that are 
unattended can give bullies a chance to practice their unacceptable behaviour. 
Participant E in School B mentioned that "... sometimes you find that the 
teacher is not in class and someone do something wrong and when you 
come back and ask who does that, then everybody will say "I don't 
know"...". 
To maintain discipline, one has to attend his or her periods and be fully 
prepared for the subject. Unattended classes are perceived to have a problem. 
"Discipline actually starts in the classroom, if there is discipline in class, 
eventually the whole school will be disciplined" Participant C in School B. 
Like wise, Participant C in School B endorsed this perception " ... you as a 
teacher must know exactly what are you going to do for the full length of 
the period (because) if an educator is not well prepared, he or she will 
experience problems". 
To have well disciplined class, as an educator you need to show respect to 
your learners and they will also do the same. Participant B in School B 
stressed that " Give respect on the very first day of your teaching..." (and 
you will be respected). A well-prepared educator can experience fewer 
problems in classroom discipline and bullies may not get a chance to practice 
their bullying behaviour. Commitment and dedication are the key aspects as 
well. Everyone needs to be committed and disciplined by being punctual to 
class and that will send a message of being disciplined by being punctual to 
class and that will send a message of being disciplined and therefore, learners 
will also be disciplined (see par 2.6.2). 
4.2.4 Bullying policy guides action 
For each school a policy is needed to maintain discipline and to enforce 
respect for others because "everybody has a right to enjoy his or her time at 
school" (Krige et al 2000: 24). 
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The policy should be there to bring about change in the behaviour of learners 
(see par 2.7.3.1). The findings indicated that the schools surveyed do not have 
a policy that is against bullying (anti-bullying). This is revealed in the 
following quotes: 
" The policy that we have is the general policy that the Government 
supplies" (Participant C in School A). 
" No, I think in the code of conduct there is a part which says that there 
are certain behaviours that are not acceptable" (Participant G in School 
B). 
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... we have not thought of an anti-bullying policy"(Participant A in 
School C). 
Considering the above quotes, some participated schools rely on the 
Government policy to assist them to deal with any unacceptable behaviour 
and another participant was fair to mention that they have never thought of 
such a policy in their school. Some participants were not sure of an anti-
bullying policy or any clause in their school that talk about bullying. The 
following quotes confirm that: 
" No, we don't have it (anti-bullying policy) because we don't allow it 
(bullying)" (Participant C in School B). 
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... 
anti-bullying policy, I don't think so, if we see bullying, that learner 
will be punished accordingly" (Participant G School C). 
" no, no, not exactly on bullying but behaviour in general but I think 
bullying is also covered" (Participant D School A). 
These quotes indicate that some schools rely solely on the general school 
policy which does not specifically talk about bullying but rather certain 
behaviour. The findings also suggest that participants had not considered the 
possibility or a need for such a policy. 
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Although these quotes claim that they don't allow bullying and that if it 
happens that learner will be punished accordingly, there is no policy that is 
guiding them as to how they can deal with bullying. Some participants are not 
sure of the clause(s) in their school policy: " I think there is a clause (on 
bullying) even though it may not necessarily be ... ja (yes)..." Participant A 
in School A). 
The four schools interviewed seemed not to be aware of bullying policy and 
the procedures to be followed when drawing such a policy, but they are aware 
of buI13/ing behaviour, they rely on the school's policy in dealing with 
bullying behaviour, which does not talk much about bullying. 
However, a school needs to be clear where it stands as far as bullying is 
concerned if it wishes to reduce bullying and ensure good discipline. As a 
school, there must be a clear statement that does not promote bullying. There 
must be a clear description as to what the school will do to deal with bullying 
incidents. Educators and learners should be concerned about stopping 
bullying in their schools and educators themselves should try to stop bullying 
if it happens guided by the policy on bullying. Having an anti-bullying policy 
in schools can be useful because educators will know how to deal with 
bullying behaviour, what procedures to follow, again, learners will know what 
behaviour is acceptable and what not and learn to respect and treat each other 
well by not bullying others (see par 2.7.2). An active school policy on 
bullying is most effective when integrated in a school climate which 
encourages respect, trust, caring and support for one another. The policy 
should stress the need to prevent and not just control bullying. 
4.2.3 Support strategies to reduce bullying 
In order to reduce bullying in schools, it is very important for the school to • 
provide various support structures and to develop strategies that will assist 
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both bullies and victims to cope with bullying. Strategies range from 
guidance and counseling, classroom management, and also disciplinary 
strategies like detention, knowing your learners and praising your learners. 
In the interviews educators indicated that to support bullies and victims, it is 
necessary to know your learners. For instance, Participant A in School B said 
that " ... it's easy if you know your learners well, you know your class". 
Likewise, Participant A in School A said, "The first thing that has to be 
done is to understand the bullies' background...". Knowing your learners 
means knowing their background to be able to understand their behaviour and 
to assist them. Participant C in School A also emphasized that " ... the first 
thing to do is to talk to a learner to find out his or her problems". Some 
bullies bully due to certain problems they experience inside or outside school 
like at home where parents may be using harsh or violent type of discipline to 
discipline their children (see par 2.2.7). 
In the schools interviewed, some participants indicated counseling and support 
as the strategy that can assist bullies and victims. " At first, as a class 
educator you will handle it (bullying) but if it reoccurs or persist, we have 
a guidance department (which) is responsible" Participant A in SchoolD). 
" There is a guidance educator who is responsible for them (bullies and 
victims)" Participant C in School A). 
The participants seemed to shift the responsibility to the guidance educator as 
the only person or individual who should deal with bullying problem(s) when 
it should be the responsibility of every educator at school. 
Learners should be free to report bullying to any educator. According to 
Krige et al (2000:13), " it is important for schools to provide counseling 
programmes for both the bully and the bullied". Counseling assists to 
understand the person and the problem better to be able to know where to start 
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with the counseling programme. The process of counseling involves the 
learner and the counselor where they talk about the problem and the learner 
shares the ideas in solving the problem and deciding what to do (Krige et al 
2000:14). However, from the few schools interviewed, schools with guidance 
educators or counseling services are few. Participant B in School C said that" 
We do not offer help as such but what we do is that we contact parents so 
that parents are aware of it and that will be helping but we don't offer 
counseling". One learner in School B said "... no educator has may be 
gone to a class and say look, if you are bullied, these are the steps you can 
follow". Another learner in School B mentioned that " guidance periods can 
be used to talk about bullying". 
The latter statement indicates that guidance periods in some schools are not 
used for its good course. If these periods can be used effectively, many 
bullies and victims can be assisted. Talking about it can break the silence, it 
can bring change even to the bullies because they will know that bullying is an 
unacceptable behaviour and that one cannot solve his or her problems by 
being bully. Participant E in School C support the statement by saying "'At 
school they know if they have big problem(s), I advice them to tell other 
people... they tell me I never laugh at them... I listen and sometimes give 
them advice". It is also very important for educators to be more welcoming 
and to be always available for their learners. Another learner in School B 
emphasised that bullying need to be talked about "I think bullying thing 
should be projected in schools to make people aware of it just like AIDS, 
they have to make it a big thing". 
Learners need to be encouraged to talk about bullying and share their 
difficulties with people they trust. Participant B in School C stressed that 
learners should "... speak to a counselor or a family member about it 
(bullying". 
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A school also plays a role of being a family, therefore, it needs to build that 
trust with it's learners in order to make them feel free to report bullying 
behaviour. As an educator you need to speak about bullying in your class and 
tell your learners what harm it inflicts. The school has a vital role to play in 
assisting learners involved in bullying and identification of the problem is the 
point of departure, then counseling which should be guided by a strict 
counseling procedures. According to Besag (1994:100), " children at risk 
both bullies and victims need to be identified and helped towards a happier 
and more effective social adjustment". 
Again, "children have the right to learn a safe, secure environment, that is free 
of fear, intimidation, violence and abuse" Krige et al (2000:18). The school 
should take rights seriously to instill a culture of respect and tolerance to 
learners. A safe classroom needs good management, and good management 
need disciplined people. Disciplined people respect their work-time. Besag 
(1994:113), mentioned that " ... some instances of bullying emerged or 
escalated as a result of staff being unpunctual or failing to be on duty or 
supervise carefully". Inadequate classroom management can give bullies a 
loophole to display their unacceptable behaviour over others who are unable 
to defend themselves. 
This can become a habit and if the number of unattended classes increases, 
bullying behaviour can get out of hand. "An unsupervised class could result 
in vulnerable children feeling trapped and at risk" Besag (1994:113). 
Efficient classroom supervision and punctuality are the most important 
preventative strategies that can be used in schools to combat bullying. 
Educators should honour their periods and be consistent in their disciplinary 
measures. Some schools use detention as another strategy to try and control 
unacceptable behaviour. This view (on detention) is endorsed by the 
following quotes: 
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" Most of the time the bullies (are) put in detention..." (Participant C in 
School D). 
... Another thing is detention, sending him to the garden after school" 
(Participant E in School B). 
These schools administer such punishment by putting learners in 
"community", (which is the school), work like picking up the papers in the 
school yard or cleaning the staff-room, but the school is doing nothing after 
the punishment, the learner is then sent back to class without any counseling. 
It also emerged from the interviews that parents of concerned learners must be 
involved in the hearings before any punishment is given to a learner. Such 
decisions must be a mutual agreement between the parents and the school and 
the punishment must be corrective and not punitive. Participant C in School 
D said, " ... we also contact the parents". The same participant went on to 
explain the type of response they receive from parents " Very positive, many 
parents do come to school if they are called". Participant A in School A 
concurs with the statement by saying, " ... parents of the bullies should be 
involved in the whole disciplinary actions of their children". 
Another Participant E in School B highlighted that "... the only thing you 
can do is to take the course marks away and I think the other is to get the 
parents, and that normally works because you get parents' attention 
...you must have big involvement with the parents...". 
Parental involvement is emphasized and has positive results, so to say, to 
those schools. However, for the parents to be involved, educators must make 
them aware, and for the educators to be aware of bullying, learners should 
report. Telling educators about any bullying behaviour taking place has a 
different meaning to some learners because of the type of response(s) they 
sometimes get from their educators. A learner in School D (when asked 
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whether they report bullying to their educators) mentioned that " no, they do 
not understand us...". Learners are sending messages that even those who 
are assertive, who report bullying, educators seem not to listen to their cry. 
But according to the findings, some educators do not really have a clear 
understanding of what bullying is and there is no anti-bullying policy in most 
schools, thus becomes difficult for the educators to respond because there are 
no written procedures they can follow when dealing with bullying behaviour. 
A learner in School B also said that " learners who have been bullied get 
afraid to tell educators because at the end of the day there is a group 
bullying others, it will get even worse and nothing will happen to the 
bully but it will happen to you". 
Another learner in School B as well mentioned that " ... sometimes if you 
cry to your educator because of bullies, they call you cry baby or 
something and they (bullies) bully you even more". These responses 
mentioned above, indicate that so much bullying is taking place in schools and 
not reported because of the attitude educators have of not taking bullying 
seriously (see par 1.1). 
Educators need to understand that they have an important role they can play in 
combating bullying in their classrooms and school as a whole. According to 
Krige et al (2000:22), " school principals and teachers, with the support of the 
school governing body, have a legal duty to create a secure and safe 
environment for children who are in their care so that parents may hand their 
children over in the confident knowledge that they will be protected from 
bullies". Participant A in School C supports this perception " ... it is my 
responsibility as an educator to keep an open eye constantly so that if 
there is that bullying I can quickly solve it...". 
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However, some participants showed denial attitude. " I don't think there is 
anything that can be done because bullying is human nature, there is 
always bullying wherever" (Participant G in School B). 
Employing some strategies that could be of help to both educators and 
learners can prevent bullying. The above-mentioned strategies can be of great 
help if they can be used effectively. The school can deal with the problem of 
bullying by offering learners the quality support and education that can attack 
the root causes of the bullying behaviour. One leaner mentioned the effective 
use of guidance periods to talk about bullying, which is very important. 
Making bullying part of the school curriculum can assist in reducing bullying 
in schools. Some people may think that a bully bullies because there is 
something wrong either with the family or the self, but it is sometimes not the 
case. The focus should move from considering what is wrong with the learner 
to also looking at what is wrong with the institution. In that way, the school 
will be sharing in the responsibility for the problem in behaviour rather than 
blaming some other sources such as family or the learner. 
4.3 CONCLUSION 
It is evident that bullying is a matter of concern in our schools. It poses very 
real difficulties for school behaviour and discipline and therefore, should be 
addressed. Because bullying is a problem in schools, it is therefore essential 
that schools adopt a policy aimed at countering the problem. Learners and 
educators from the surveyed schools believe that everybody should be 
concerned about stopping bullying in schools, therefore, all the stakeholders 
involved in education should be consulted to be able to draw the policy so that 
they all own the policy. 
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Educators should try to prevent and stop bullying by being available for the 
learners, encouraging learners to report bullying, talking about bullying in the 
classrooms, using guidance periods effectively and by being punctual to 
classes. Support strategies are not only expected on the side of the educators 
only, but it should be a joint responsibility (educators, learners and parents). 
Learners need to be proactive and tell bullies to stop their unacceptable 
behaviour. 
Whilst the analysis of the data, obtained from the research, has been 
interpreted in chapter four, chapter five seeks to offer recommendations as 
possible solutions to the perceived problems of bullying in schools. 
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CHAPTER FIVE 
SUMMARY AND RECOMMENDATIONS 
5.1 INTRODUCTION 
The purpose of this research was to investigate and understand the perceptions 
of educators and learners on bullying and the implications bullying has for 
school discipline. To this end the researcher has explained; discussed and 
analysed the perceptions of educators and learners on bullying and the 
implications it has on school discipline. The literature study that was 
presented in chapter two provided the background to the topic and the key 
concepts were explained and the nature and consequences of bullying were 
discussed. This chapter presents an overview of the research, a summary of 
the findings, recommendations and suggestions for further research. 
5.2 OVERVIEW OF THE INVESTIGATION 
The purpose with regard to the research was introduced. The aims of the 
research and the research methodology were described. Concepts applicable 
throughout this study were also clarified, further more, the literature study on 
bullying was conducted. Types of bullying were presented. The causes and 
the consequences of bullying were discussed. The need for an Anti-bullying 
policy was also presented and discussed. 
The research strategy that the researcher followed was presented and 
discussed in chapter three to give an overview as to how the data was 
collected, and which instruments were used to collect the data. The data was 
analysed through the use of constant comparative method. 
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5.3 SUMMARY OF THE FINDINGS 
In consequence of the research, four major categories were identified from the 
data analysis, namely: perceptions on the meaning of bullying, victims and 
bullies; why learners bully; discipline and policy; and support strategies. Sub-
categories emerged under each of these broad categories. These were 
discussed in chapter four and summarised below: 
5.3.1 Bullying is harmful behaviour; victims are shy, timid and 
vulnerable learners and bullies are controlling, intimidating 
learners 
The perceptions of the educators and learners confirmed bulling as being 
physical, verbal and psychological practice which is usually performed by 
the stronger one on the weaker one. This stresses the fact that bullying 
includes the imbalance of power as the younger ones easily become the 
victims of the older ones (see par 4.2.1.1). 
Victim, according to the perceptions of the participants, is described as 
someone who is quiet, timid and someone who normally does not act back 
because of maybe the size of the victim is smaller than the bully. 
Bullies were perceived as being physically strong and some being from 
the violent environment or homes where violence is the means of 
communication or rather the way of solving problems. 
5.3.2 Why learners bully 
The interview data confirmed that learners bully for different reasons. 
Family background was perceived as one of the reasons why learners 
bully. Some learners bully because they are or were bullied themselves by 
the adults at home. Participants also mentioned that some bullies practice 
bullying because they observe it every day at their homes like in the case 
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where parents are always fighting and then children draw conclusions that 
violence is accepted and want to practice that to other learners in a form of 
bullying. 
Poor academic achievements were also perceived as a contributing factor 
as to why learners bully. Usually a victim will be the one whose 
achievementh are good and the one with poor academic achievements will 
be a bully. A bully is fighting for recognition since he or she cannot excel 
academically (see par 4.2.2.2). 
Peer pressure was also identified as the reason for some learners to bully. 
Some learners belong to groups (peer groups) and therefore should do 
things that will make them feel they belong to those groups, which means 
that if that group is the group of bullies, then one will be forced to bully as 
well to be a full member. 
5.3.3 Perceptions on the consequences of bullying 
It emerged from the data collected that bullying has negative effects on the 
lives of both the victim and the bully. Some of the learners can end up being 
involved in criminal cases and some loose their self-esteem (see par 2.5.1). 
The victim develops low self-esteem which usually happens after one has 
been victimized or bullied (Rigby, 1996:50). Low self-esteem makes one feel 
inferior and insecure. Bullies often turn into anti-social adults which affect 
their ability to form positive healthy relationships thus results into them being 
involved into anti-social behaviour like criminal cases. 
5.3.4 Positive discipline in dealing with bullying behaviour and bullying 
policy guides action 
Discipline — some learners are from homes where punitive style of 
discipline is used (see par 4.2.4.1). Participants mentioned that bullying 
affects discipline and learning because if one is bullying the other, other 
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learners will pay attention to that act and forget about their learning and in 
that way learning process will be disturbed. Good discipline is important 
and schools need to have a code of conduct that will assist in maintaining 
discipline starting from the classroom to the whole school. 
Policy- the absence of an anti-bullying policy may also contribute to the 
bullying behaviour in schools. The participants indicated that they do not 
have an anti-bullying policy. The school's code of conduct that does not 
talk about bullying is used to maintain bullying in their schools. 
5.3.5 Support strategies to reduce bullying 
It emerged from the interviews that knowing your learners is one of the 
important strategies that can assist in minimizing bullying. Knowing your 
learners means understanding your learners' backgrounds, talk to them to find 
out what their problems are, and be always available for them. Learners 
mentioned that educators should do something whenever bullying behaviour 
is reported to them. Guidance periods should be used to talk about bullying 
and to offer counseling to those in need of it (see par 4.2.5). 
5.4 RECOMMENDATIONS 
Bullying is a problem in schools and can have a negative impact on school 
discipline. Bullying is very harmful and hurtful for both bullies and victims, 
and therefore, cannot be ignored. Schools can adopt and implement various 
strategies and measures to try and reduce bullying. 
The following recommendations are made: 
Schools need to have an anti-bullying policy to assist the school with 
relevant procedures to be followed when dealing with bullying. Parents 
also need to be involved in drawing up that-policy because the findings 
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indicated that family background also contribute to the bullying behaviour 
of some learners. According to Krige, Squelch and Pettipher, (2000: 20), 
the following framework can be followed when drawing an anti-bullying 
policy: principles, aims, definition of bullying, basic rules, investigating 
and reporting of bullying. 
Activities like films, can be organized where bullying acts will be shown; 
role-play stories, where learners can role play bullying; and class 
discussions can be used to enhance learners' understanding of what 
bullying is and how they can deal with it. 
School curriculum needs to be designed such that social skills, self-
esteem, respect and human rights are emphasized through the process of 
teaching and learning. 
Schools' code of conduct can be pasted in learners' schoolbooks to make 
it easier for the learners to refer whenever there is a need. Some schools 
are doing it and seemingly it is working for them. 
Another intervention that maybe helpful is educating and training 
educators on how to deal with bullying and about the typical victim 
profile. This profile can assist educators to identify and understand the 
victim's circumstances. 
Educators who are trained in learner counseling can be of great help in 
schools since some schools indicated that they do not offer counseling to 
both the victim and the bully after bullying incident. These learners can 
be watched more closely and be offered counseling to improve their 
situation. 
Learners need to be taught to be more responsible for their lives and be 
motivated to report bullying behaviour to their educators, and educators 
must be able to respond to those reports. 
Workshops for educators, parents and learners so that they know what 
bullying is; how to recognise it and how to deal with it. 
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5.5 LIMITATIONS OF THE STUDY 
As focus group interviews were used to collect data, the influences of some 
learners on others could not be completely eliminated, as some were reluctant 
to respond in the presence of others. Some educators were difficult to talk to, 
especially those who are in the School Management Team (SMT). For 
instance, they were not eager to respond to some questions like "what 
disciplinary measures are used in your school to maintain discipline?". 
However, adequate data was still elicited from educators who were willing to 
respond to that question and who were not part of management team. 
5.6 RECOMMENDATIONS FOR FURTHER RESEARCH 
It came out of the findings that the family background is one of the causes 
of bullying behaviour to learners. The researcher could not go to an extent 
that learners' homes were visited to get an overview of the role that the 
family background is playing in the bringing up of the child. This aspect 
therefore needs to be investigated to determine the role the parents are 
playing and should be playing in the behaviour of the child. 
While this study included both the learners' and the educators' on 
bullying, it will be valuable to get parents' perceptions on bullying and to 
get their experiences on bullying as they are time and again being called to 
school when their children bully or being bullied. 
5.7 CONCLUSION 
The purpose of this research was to investigate and understand the perceptions 
of educators and learners on bullying and the implications bullying has for 
school discipline in secondary schools. 
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Based on the aims, different perceptions of educators and learners on the 
meaning of bullying were discussed, an anti-bullying policy need was 
explained and the bullying policy guides actions was given to assist secondary 
schools to be able to deal with bullying. Educator' and learners' views and 
perceptions on support strategies for reducing bullying were discussed. The 
research (based on the schools surveyed) demonstrated that bullying is a 
problem because it makes it difficult for educators to maintain discipline and 
make learners feel unsafe and scared for their lives at school. 
The small ways in which learners hurt each other may seem trivial in an 
educator's eyes but, whatever the issue, educators must take it seriously, listen 
to the learners and acknowledge the distress caused. What learners need most 
from their educators is support and reassurance that difficult situations, like 
bullying can be put right for them. Educators need to boost learners' self-
confidence by giving them relevant support. Schools should establish a 
policy, which clearly states that bullying in any form will not be tolerated and 
will be dealt with, firmly. 
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APPENDIX A 
INTERVIEW SCHEDULE 
Educators 
What do you understand by the term "bullying"? 
Which behaviour do you associate with bullying? 
How often do you observe bullying behaviour in your school? 
How do you think bullying affects discipline in schools? 
How often do learners report bullying to you as educators? 
What strategies do you think can be used to reduce bullying in schools? 
Do you have an anti-bullying policy in your school? 
Learners 
What do you understand about the term "bullying"? 
Why do you think learners bully? 
How would you describe a bully and a victim learner? 
What kinds of bullying takes place in your school? 
What can learners do to stop bullying in schools? 
Do you report bullying incidents to your educators and, how is their response? 
What do you think educators should do about bullying? 
Do you talk about bullying at home? 
Date: 19 March 2001 	 Time: 13h00 to 14h00 
Respondent: B (Educator) 
How do you maintain discipline in your school? 
"I think we have a tradition of discipline in Witbank High we encourage teachers to be as 
strong as they can. If the child tries to be in-disciplined, the teacher will reprimand him. 
If they don't listen they are removed from the classroom. But we don't have a big 
problem about discipline. Another thing is that as a teacher you speak to the child and 
warn him. 
Through your experience, what does it take for all educator to control discipline? 
Give respect on the very first day and year of your teaching, children should be able to 
speak to you and never ever threaten them to do something and one other thing is in you, 
it's in me to speak out my feelings may be its I was lucky enough to be brought up in the 
most disciplined school. 
Since you were lucky enough to be brought up in a disciplined school, what can you 
share with others? 
"I think you need to be disciplined as a teacher number one, and it's not just easy, but you 
must be in the class on time otherwise children will be late if you late, as an educator you 
must be able to pick up paper on the floor so that children can see that you are 
disciplined, start wit the uniform, I don't allow a child to come to my class without 
proper uniform so if the child is neat and tidy to me that child is disciplined. The 
behaviour of the teacher is very important, If you behave the other way and they behave 
the other way then it becomes difficult, I'm not afraid to pick up papers in-front of my 
learners. 
Do you have some rules that you follow as a school for discipline? 
"We have rules which are stipulated in the school policy and children paste it in their 
English books so that any time we want them to refer to school policy, it's easier for 
them. We simplify those rules to make them understandable and shorter for them. So the 
children do know what is expected and now and again we talk to them how they should 
behave in the toilets, why they shouldn't do this and that, you know trying reinforcing the 
rules as such just to remind them of the rules. 
How is the reinforcement of rules help you as school? 
" Look, the discipline is not the same as it was before of the different tradition, in the 
olden days, our children were not allowed to talk when they change classes, but the 
whole spectrum of culture has changed and we have longer periods now and our children 
need a sort of bleak before they go to the next class. From any point of view we have 
change, we allow them to talk, we have the bells which control that. We had to change 
some strategies but I think. 
What do you understand about bullying? 
"I started my career physical education long ago before I had to join the management and 
I use to find bullies there, They used to come up when we had physical training you 
would find that they bully each other when doing physical, but now that we do not have 
•teachers to be there, we don't have, I don't think we have that in class physical bullying 
but we do have mental bullying where you have a string personality that can sort of take 
over in a class big answering questions and by stating very thing but I think experienced 
teacher can deal with that and they ate in charge and they can ask other pupils opinions, 
to us physical bullying is not often with girls you often hear but we do have three girls 
who team to gang up but we have talked to them, you know bringing the pupils that are 
involved together. 
Do you sometimes experience racial bullying since the school is now a multiracial 
mixed school, how often, how do you handle it? 
"A little bit, in the beginning we used to have blacks and whites trying to pass funny 
remarks to each other, so the teachers just step in and stops it immediately. But now we 
have more blacks than the whites and the same thing can happen but the teachers just stop 
it. Because now we have novels and books that talk about Africans the English teacher 
has told me that they have great fun to sorting out racial differences with the help of those 
books In most cases I think there are going to be differences in opinions whether you 
black or white, there will always be differences, but you will start to talk about your 
differences, and it's very much under the control of the teacher to stop it, do not allow it." 
7. How would you describe a bully learner? 
"They are normally not academically strong therefor they have to help themselves by 
trying to dominate it's really somebody who is no achieving, somebody who wants to be 
popular, so by bullying they think they are going to get their own way. Occasionally it's 
a bigger boy or a boy with a bigger brother who will use his brother by saying, "I will tell 
my brother", so it's not one and one bullying." 
How would you describe a victim leaner? 
"They are the ones who normally don't pick on anybody. It's always somebody who is 
simple, quiet and has never, sort of, said nasty things, they feel very confident. They are 
sometimes smaller or have brains." 
9.Why do you think they bully? 
"I think it's frustration somewhere along they way, they are frustrated because they 
cannot cope/something has happened at home and they think that the way to do things by 
pushing others." 
10. Which behavior would you associate with bullying? 
"Kids are naughty but still happy, but people who bully have a nasty speeches. Bullies 
have something that is bugging them." 
11.Can you elaborate on nasty speeches? 
"They are not happy children, bullies are not happy children and if you have a child who 
is not happy who continue to interfere with others you know it's not a good situation, 
bullies have nasty speeches to show their frustrations." 
12.With what age group would you associate bullying? 
"I think in grades 9 and 10 because of the stage they are going through, we may have it in 
primary school but we do have grade 8 and they are behaving very well." 
13.With what gender would you associate bullying? 
"I think its boys and girls, equally, I think common bullying with boys is physical/girls 
use words.' 
14.How often do you observe bullying behavior in your school? 
"I only teach grade 8 to 11 and I don't allow that in my class. I had one case earlier this 
year in grade 8 where the boy used to shove, push, calling him names. I wouldn't know 
in playgrounds because children live two lives." 
15.Do you have an anti-bullying policy in your school? 
"No, bullying has never been a big thing in our school." 
16.What do you think victim learners can do to be maybe not vulnerable to bullying? 
"I think they need to talk and tell the bullies to stop it." 
17.Do your learners report bullying behavior to you as educators? 
"yes." 
18.What do you think motivates them to come and report to you? 
"I think it's because they know I would do something to try and help them and I think 
that's why they come to me because they know I will sort it out." 
19.How do you think bullying behavior affects school discipline? 
"It must have an affect because it is undisciplined, I think that's why it's needed to be 
sorted out as quick as possible. Bullying is not one of our discipline problems, the 
problems we have are like late coming, children not doing homework". 
20.How do you discipline the late corners and those who don't do their work? 
"If they don't do their homework, they will send them to me and I will tell them to do it 
and finish it before they go back to class otherwise they keep on being behind." 
21.What strategies do you think can be used to reduce bullying in schools? 
"Talk about it, I have realized that we have maybe ignored that and talked about other 
things and therefore I think it's one of the things that we will do. From now on I think I 
will give every class a chart every week to write what has been nice and what wasn't 
particularly looking out for bullying and if we do find that there is a problem, we will 
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